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A SUMMARY OF THE EVALUATION 
OF THE CAREER EXPLORATION OPPORT'JNITIES 
FOR BILINGUAL STUDENTS 
EVANDER CHILDS-HIGH SCHOOL 

. * r 19^1-198^ 

This program. In Its s^cemkand final year of funding, provided 
instruction in E.S.L. , Spanis^r^l^ngy^kqe sIclTls, and bilingual instruc- 
tion in science, mathematics^ and social studies to Approximately 100 
students of limited English proficiency in grade^ nine and ten. A career 
education ct)mponent was integrated into all mqior curriculum areas. All 
100 students who partiic^pated fully in the program were Hispanic and 
spoke Spanish at hot^fT Eighty-five percent ofithe students were foreign- 
born, almost half of these in Puerto Rico. Thirty-six Hispanic and 23 
non-Hispanic LEP students received E.S.L. classes and supportive services 
from the program while they were enrolled in minstream content-area 
courses. Students varied in English-language proficiency, ability, in 
their native Idngualge, and overall academic preparedness. 



The program was based on a transityonal philosophy. One of 
its major goajs was to provide students, through one year«of bilingual 
instruction, with the academic and linguistic skills necessary for fuH 
mainstreaming. In addition, the career education component was geared 
to assist students in making post-high school plans. 



Title VII funds supported curriculum development and supportive 
services staff while administrative and supportive staff were funded by 
tax-levyJ Seven tax-levy teachers provided bilingual instr^uction on a 
part-time basis; E.S.L. was offered by one teacher and one paraprofes- 
sional paid by Title I funds." P. S.E.N, provided funding for twp reading 
teachers. Curriculum development focused on the production of career 
exploration materials. In addition to preparing 120 career exploration 
infusion lessons, the project translated career development and content- 
area materials into Spanish. The program a Ho developed a resource 
center for both teachers and students. SUpportTive services for prograbf 
students consisted of individual and group guidance sessions conducted ^ 
by a bilingual career specialist^ telephorie and mail contact with 
families, and referrals to outside agencies. Development activitiejjf for 
staff members included monthly staff meetings, and a series of trailing 
workshops and special mififitings for plannirVg and program articulation. 
Parents of program students were involved/in a Parental Advisory Committee 
as well as school -wide and program activities. 



Students were assessed in English-language development ( Criterion 
Referenced English Syntax Test and a staff -developed test); growth In their 
mastery of Spanish, social studies, science, andt. mathematics (teacher-made 
tests); and attendance (school and program records). Quantitative analysis 
of student achievement indicated that: 



—An average of approximately one CREST ob.lective per month 
was mastered by students who were tested on CREST Levels I • 
and II. The rate of mastery for students who were tested 
on Crest Level III was approximately one-half CREST ob.lec- 
tive per month* V 

—On a staff -developed test of Enqllsh-readinq skills, students 
1n general showed gains which were statistically significant 
. and of low educational significance. 

—In natlve-languaqe reading ability, students In qeneral 
showed gains on a staff -developed test of Spanish reading 
skills which were statistically significant and of low 
educational significance. 

--The overall passing rates for program students did not 
. significantly differ from the passing rate of a randomly 
selected comparison group In the areas of mathematics, 
science, and social studies during the fall. However, a 
highly significant difference between the overall passing 
rates of these two groups was observed In the spring, 

—The attendance rate of program students was significantly 
higher than the school -wide attendfnce rate for both the 
fall and spring semesters. 



The following recommendations focflsed on providing continuity 
for the present program population after tKe program's end as well as to 
facilitate the evaluation ^ services tp bflltngual students In the future: 

—Encouraging teachers to serve as effective linguistic models 
In both ;;pan1sh and English to reinforce students' skills; 

—Attempting to assign staff members to classes within their 
area of specialization or licence and encouraging staff 
teaching out-of -licence to develop their Professional skills 
j In those areas by participating In collegp courses or other 

appropriate training; 

--Continuing to emphasize Hispanic culture bnd the specific 



problems of Hispanic bilingual students 1 
activities; 



n staff development 



-stating Instructional and non-Instructional objectives In 
measurable terms and setting ^0ropr1ate criteria to deter- 
mine If these objectives have been attained; 

-EncouraqTng the use of standardized tests to assess student 
achievement as well as attempting to Improve the number of 
students tested with these Instruments; 4 

-Attemptlnq to assure that student data are repc^ed accurately. 
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I. OVERVIEW 

The Career Exploration Opportunities for Bilingual Students 
(C.E.O.B,^,) project Is designed to serve 100 ninth- and tenth-grade 
students of limited English proficiency (LtP) at Evander Chllds High ^ 
School. The project provides Instruction In English as a\second language 
(E.sll.) and Spanish-language sk/l1s,^s well as bilingual Instruction 
In science, m<athefiiat1cs, and social studies. In addition, a career educa- 
tlon eompofnent develops specially designed career education lessons which 
are Integrated lato all major curriculum areas. Career and employment . 
Information \t also provided to project students through lectures by 
guest speakers and visits to various Job sites throughout thfe c1ty« 

The present project ts the result of the school's concern over 
many years with the specific needs of LEP^ students. E.S.L. classes we>e 
>^ Initiated for 35 students In 1976 by the present project director as a 
>esu1t of his own observations of students* needs. In 1978,- some content- 
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^en'ea courses were taught In Spanish. Finally. In 1980. a full bilingual 

program arnd the present C.E.O.B.S. project were Instltutj^. 

* . • ' • • 

Instruct tonal offerings are supported by taZ-levy. Title I. 
and P. S.E.N, funds. The TItJe VII funds have helped In developing the 
lomprehenslve career education program by supporting the positions of a 
career sp^lallst and an educatlqnal assistant, as well as tne system of 
supportive services for program students. Prior to 1980. planning and ^ 

♦ 

advisement In career edi*cat1on. Job opportunities, and college programs 
were only available to English-speaking students. 

f ■ - ■ ■ i ■ . 

ATTENDANCE AREA ^ ^ 

Thjs scbo^ Is located In tHe northeast section of the Bronx. 
The area Is residential, consisting mainly of one- and two-family prlvately- 
^wned housf^ and a few high-rise apartment buildings. There are also / 
severaT family-owned stores, banks, and loft-type factories l^n the community. 
Formerly an Irish, Jewish, and Italian neighborhood, the area's ethnic 
comp'os1<.1on Is now 69 percent black and 60 percent Hispanic, with small 
numbers of Cambodians. Haitians. Jamaicans, and Vietnamese. These latter 
groups are the result of the Immttjratlon movements occurring during the 
last twelve years. ^ ' ^ ■ 

The attendance area also contains many other resources which are 
available to students, such af^colleges. technical schools, apprenticeship 
programs, employment agencies, adequate (although crowded) health and rec- 
reational facilities, and good transportation. Although high rentals and 
limited opportunities for employment characterize the area, drug and alcohol 
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abuse and crlm^ do not seem to be major problems. There Is, however, a 

high mobility rate* The school administration attributes the 35 percent 

* ■ >6 

yearly turnover of students to a high degree of Instability In the structure 

and employmenj situations ^of the families in the neighborhood. It may, 

however, also be related to relocation for better employment and housing 

opportunities In other parts of the city. 
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II. STUDENT CHARACTERISTICS 



ETHNIC COMPOSITION 



Evander C 



Chllds 



Hlqh School receives the largest portion of ^s 



students from five feerfer schools: Intermediate Schools 80, 142, and 144, 
and Junljpr Hlqh Schools 113 and 135. The ethnic composition of the 
attendance area ts reflected In the student body. An ethnic survey 
conducted by the school In October 1981 revealed that of the 3,737 students 
enrolled at that time, 2,529 (67.7 percent) were black, 1,071 {?.8,fi / 
percent) were Hispanic, 87 (2.4 percent) were white, and 50 (1.3 percent) 
were Asian. Fifty-two percent were female and 48 percent were male. The 
diversity In the home languages of the student population Is Illustrated 
In the figures obtained In the spring of 1982 presented In Table 1^, below. 



TABLE 1 

Horn Lanquiqe of Students in the School 
as a Whole (Other thin English) 



1 
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Lanquaqe 


Number of Students 


Number LEP 


Chinese 


6 


1 


Greek «1 


2 


0 


Haitian/ 
Creole 


86 


7 


Italian 


4 


2 


Korean 


I 


1 


VIetnanAse 


2 


2 


Arabic 


1 


0 


French 


6 


0 


Persten 


>• 

1 


0 


Urdu 


1 


1 


Cambodian 


9 


9 


Soanlsh'. 


136 


136. 



*0n1y 136 studtnts Mft rtporttd by tfit projtct dlrKtor ac sptaklnii 
Spanlsli at hoiiit> 
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One hundred students participate fully in'^e" Title VII project. 
Thirty-six Hispanic and 23 non-Hispanic LEP students are enrolled in tnain- 
str^ ct)ntent-area ^pourses and receive partial services from the proqratn 
(E.S.L. and supportive services). 

All students who participate fully are Hispanic and their home 

lahquia'qe Is Spanish. The majority was born outside the United States; 

'.4 , - 

only IS percent are U.S. -born. Table 2 presents the number and percentage 
of students by country of birth. 

Thftpe are more female than male students In the program. Table 3 
presents the distribution of^ students by sex and grade. As Indicated In 
Tabfe 2, most^ program students aire Immigrants to this country. Tfjelr educa- 
tlonal histories are very varied. Many have suffered Interrupted schooling; 
some may ha v0 received fewer years of ^schooling than expected fdr their 
age due to lack of opportunities. Table 4 presents the number of students ^ 
by age and grade as of the end of the school year, and the number and , 
percent of overage students for their grade. 
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TABLE 2 



Number and Percent aqes of Proqram Students 



by Country of Bfrth 



Country of Birth ' 



Puerto Rico 

Dominican Republic 

United States 

Cuba ( ' 

Peru 

Ecuador 

Panama 

Colombia 

Guatemala 

TOTAL ■ 



Number and 
Percent 



45 

25 
15 
4 
•. 4 
3 
2 

1 
1 

ion 



•The highest percentage of students* 45 percent, was born In 
Puerto R1co» The next highest* 25 percent-* was born In the 
Oomlnlcan Republic. 

•A11 students are Hispanic ind their home language Is Spanish, 
• Only 15 percent of thjijjstudents are United States-born. 



•6r 
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TABLE 3 

Number and Percentages of Students by Sex arid Grade 



T 



Grade 


Male ■ 

N - 


Percent 

of 
Grade 


Female 
N 


Percent 

of 
Grade 


Total 

N _ 


Column Total : 
Percent 

of All Students 


9 


16 . 




22 


58 


38 


34 ' 


10 


•25 


4^ 


30 


55 


55 


49 • 


11 


2 


13- 


13 


87 


15 


13 


12 . 


; 1 


25 


3. ^ 


75 


4 " 


4 


TOTAL 


44 


39" 


68 

1, 


61 


112^ 


100 



Total numl^er of students reported Includes students who are speakers 
of languages other than Spanish and receive partial services from th^ / 
progrtln. 

. * • * ' *' 



•Sixty-one percent of the students are female. 

• Tbe majority of students are female at each grade. 



Most students are In grade 10 followed By grade 9. The number 
of, students decreases significantly In grades 11 and 12. 



TABLE 4 

Number of Students by Aqe and Grade 



Age 


Grade 9 1 


Grade 10 


Grade, 11 . 


Grade 12 


Total 


14 




3 






9 • 


15 






•> 




27 


16 


. 13 








45 ■ 


17 


5 


11 






20 




1 


■ ""4. . 

3 






5 


19 


2 


1 


1 




5 


20 










^ 1 


Total 


40 


54 


14 


! 

4- 


1 112* 


^Total number reported Includes students who are speakers of languages 
rfther than Spanish and receive partial services from the program. 


Overage 
Students 












Muraber 


21 


15 


1 


2 


39 


Percent 


53 


28 


7 . 


50 


35 



Note. Shaded boxes Indicate expetted age range. 



.Thirty-five percent of the students are overage'for their grade. 
The highest percent of overage sftudfcnts 1>s In grade 9. 

.Most students are 16 years of age. Most of these are In grade 

:io.. 

.Altljoiigh the proportion of overage students In grade 12 Is very 
Mgh, the number of students Is very low. Low student number In 
the upper gracTes Is a result of malnstreaming In the lower grades. 



LANGUAGE PROFICIENCY „ 

• The natlve-lanquaqe proficiency of program students can be 

described as functional without a high degree df sophistication. None 

of the students tested with the Spanish version of the language Assessment 

Battery (LAB) scored below the twenty-first percentile in native-language | 
~, ' ' ,' . ' ' I- 

proficiency. Students tend to speak inforrtally and use many cblloquialisms^ 

They experience the greatest difficulty in writing, specifically with 

punctuation and grammar. Despite these problems, however, about 80 percent 

of the students score a passing grade in native language course work. 

r . ■ ■ 

Proficiency in English presents a different picture. Classwork 
performance evidences diff icufties in all areas of the language. Some 
characteristic problems are pronunciation and dittion in speaking. In- 
consistencies between Symbol and sound relationships in reading, and 

* 

qraramar and syntax In wrltttiq. 

Use of English in everyday communication ranges from frequent 
none. Students more proficient in Spanish use it in and out of school. 
Those with greater proficiency in English use that language to communicate 
both in school and in the community. Both groups, however, use Spanish 
when speaking with parents and other adult relatives. 

STUDENT ATTITUDES 

\ ■ According to program staff, students tend to be cooperative 
with teachers and present no serious discipline problems. They show a i 
dtfsire to learn and have mature attitudes toward work and family responsi- 
tytlitles.^ Aboyt 25 percent of the students act as peer tutors and show 



^ genuine Interest In helping others. About five percent exhibit strong 
leadership characteristics and have become Involved In Instructional 
planning and In the teaching process. 



X 
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III. PROGRAM DESCRIPTION 



philosophXand objectives 

ThV C.E.O.B.S. pro.lect Is based on a transitional philosophy. 
Its purpose Is \o provide stadents« through a year of blllhqual Instruc- 
tlon, with suffldVit academic and llnqulstic skills to enable them to 
functloh Successfully In the mainstream curricula. In addition^ program 
students are exposed to a series of career educational experiences to 
assist i^em In making post-hlqh school plans. 

The program proposed "long range" objectives for 1981-82, Its 
second yefar of operatloh^ In the areas of Instruction and curriculum and 
staff development. The Instructional objectives have been revised since 
they were not stated In measurable terms. This revision was prompted by 
an Interchange -between the program director and the Office of E«|ucat1ona1 , 
Evaluation In order to clarify th* Interpretablllty of progf^M objectives. 



Revised Instructional Objectives 

1. Program students wfll demonstrate a meaningful Improvement 
In their mastery of English syntax. This Improvement will 
be assessed by examining gain score* on the Criterion 
Referenced English Syntax Test . CREST Levels 1, Z, and 3 
within both the rail and spring semesters. Students are 
expected to master* at Veast one CREST >ob.1ect1>Ye per month 
within each semester. 

2. Program students will demonstrate a significant Improvement 
(£<.05) In their English language reading ability. This 
Improvement will be assessed by examining the difference 
between pre-test/post-test. .scores on a staff developed 
test of English reading ability administered In both the 
fall and spring semesters. 
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3, Program students wlH demonstrate a significant Improvement 
(£ <*05) In their Spanish language reading abll/Jty, This 
'Improvement will be assessed by examining the difference 
between pre-test/post-test scores on a staff-developed test 
of Spanish, reading ability administered In ^oth the fall 
and spring semesters. 

.4r A significantly greater proportion (p <,05) of program 
students will earn passing grades 1nn>1oloay during the 
fall and spring semesters compared to a randomly selected 
group of mainstream students. 

5. A significantly greater proportion (£ <»05) of program 
students will earn passing grades In social studies 
(American government) during th^ fall and spring semesters 
compared to a randomly selected group of mainstream student^s. 

6. A significantly greater proportion (£ <,05) of program 
{Students will earn passing grades In mathematics during 

the fall and spring semesters compared to a randomly selected 
group of mainstream students. ' 

1. The attendance rate of program students will be significantly 
higher than the school -wide attendance rate. ^ 



Curriculum Development Objectives f \ 

\. As a result of teacher trainer/curriculum specialist .partici- 
pation In the career education curriculum development 
component of the program^ career education curriculum will 
Increase by 45 percent as nieasured'hy pre- and post-testing 
procedures. r <^ 

Z. As a result of teacher trainers/curriculum specialist partici- 
pation In the contfnt-area component of the curriculum 
development component of the program, content-area curriculum 
will Increase b>v45 percent as measured by pre-and-post 
testing procedures, 

3, As a result of teacher trainer/curriculum specialist* and 
project director participation In the Carter Opportunities 
Resource Center component of the program, the Career Ed^uratlon 
Resource Center wtll accumulate 45 percent of the necessary 
curriculum materials during the .second year. 



Teacher Tra1ri1.nq Program Objectives * 

1. a result pf teacher tralnferxcurrlfeulum specialist, and 
project director participation In the development of a 
teacher training center componertt of the program, 100 percent 
of th^ workshop meetings wtll have'specif 1c career education 
and curriculum; development plans outlined for approval or 
mod1f1c«1on by the participants In the second year as tti 
the first, year.' ^ ^ 

2. As a resultv of teacher trainer/curriculum specialist, and 
project director participation In the Career Opportunities 
Resource Centner component of the program, the 75 percent of 
the partlclpafits wllVattertd more than 75 percent of the 
workshop meetings scheduled for them In the second year as 
In the first year. ^ 

In an Interview with th^ evaluator, the princlflal stated that 
the project' Is an Integral part ofNthe sqhool. It receives a^ll the supporty 
that the school's resources will allbiw. He also stated that the Involvement 
of the project persglftnel In the school'^s activities has generated a high 
degree of acceptance by the rest of the N^aculty. The principal rated 
the project's performa^e as excellent In the following areas: Identlfica- 
tlon of the students In needf of bilingual sefvlces; grouping bilingual 
program students; seinsltlvlty to the students\ needs; and meeting those 
needs. The project director and the career specialist have met with the 
mainstream staff and the administration In order to make them aware of 
the needs of the bilingual s^ud^nts. They also emphasized the value of 
.the project and#how It was Integrated within the school's structure. 

PROJECT LOCATION 

Three offices have been allocated to the projfct and are located 
on the first floor of the high school building. The first off 1c« isJofetf 
as a reception area and as the resource center. The secort^ office,* shared 
by the bilingual career specialist and the educatlona^iiKSl^tants, Is used 
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for curriculum development and for storing curriculum and clerical materials 
The project director t^ti 11 zes the third office for administrative purposes. 
The project has also b^h aisfgned two spacious classrooms and uses them 
for most of the career e^catlon lessons, for cultural affairs, and for 



pa rent -teacher meetings. \ 



OftGANIZATION, STRUCTURE,"AND VuNDINQ 



The C.E.O.B.S. project consists of two major comjjonyts: 
bilingual academic Instruction and tareer education activities. The 
bilingual academic component provides the ^tudents with bilingual 1n- 
structlon In tenth-grade mathematics^ science, and social studies, as well 
as Instruction In E.S.L. and Spanish language arts, -^her cours^s^rp^ 
quired for graduation are taken In the rtifllnstream. 

The bilingual coniponent Incorporates Instructional ^resources 

from the dilrpartments of mathematics, soc1al\stud1es, sc1ence,\nql Ish, 

and Spanish, and Is therefore not a separate \^epartment within ihe school. 

Program teachers are dispersed throughout the school's various departments. 

The proj(^ Is responsible for the development of bilingual courses of 

study, lesson plans, the selection and purchase of materials and textbook 

teacher-training activities^ and the purthase of audio-visual materials.^ 
♦ 

The career exploration component provides the students with a 
range of activities and information on career opportunities by: 

1) identifying the students' career interests; 

2) identifying the students' career aptitudes; 
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3) exposing the students to job^ and career Info^tton and 
activities through meetings with guest speakers from 
Industry, public and private employment, and co1<)eqe 

* ^ orientation personnel ; 

4) providing career education lessons as additions to the 
regular content-area curricula (provided twice a month 
per class). 

The C.E.O.B.S. Title VII staff consists of a project director, 
i career specialist/guidance counselor, and one educational assistant. 
Seven tax- levy teachers provide bilingual Instruction pn, a part-time basis, 
whlle^E.S.L. Is offered by a teacher and paraprofesslonal paid by Title 
I,^>^1qure ,1 presents the organization of the career exploration* component 
and the funding sources of the staff serving the bilingual program students 
Tables 5 and 6 give a mo rifndet ailed presentation of the funding sources 
ofjthe Instructional and non-1n5*Wfct1onal components of the program. 

STAFF CHARACTERISTICS 

Thr chtracterf Sties of the professional and paraprofesslonal 
Staffs serving the birt'hgual proqram students are presented in Table 7. 
The six teachers assigned to the areas bf E.S.L*. social studies, and 
native language arti^re all teaching In the subject areas for which 
they were (licensed. W though the project director Is only licensed to 
teach regular high school English classfs, he also conducts some classes 
In E.S.L. and native language a/^s. The two teachers assigned to the math 
and science courslfis are both teaching out-of -license. ^ 



F'leURE 1 



Orqinlzatlon of the Title. VI I C.E.O.R.S. Program 

t 



ASSISTANT PRINCIPALS , * 
OEPARTMEtlTS OF MATHEMATICS, 
SOUAL STUDIED. SCIENCE*^ 
EN6CISH, SPANISH 



u 



7 BILINGUAL CONTENT-AREA 

TEACHERS (TAX-LEVY) 
1 E.S.L. TEACHER (TITLE I) 
1 E.A. (TITLE I) " 




CAREER SPECIAL I ST/GUIpANCE COUNSELOR 

(TITLE VII) 
EDUCATIONAL ASSISTANT (TITLE VII) 



NotBy . Supervision of the teachers serving the pronram students Is the .loint responsibility ^ 
of the assistant principals and the project director. 



\ 
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'--TSBLE 5 . 



" Fundi r^q of tl 


te Instructional Component 

V — ^ _ 


ft** ^ " ■ ■ 






Subject Area 


Fur 
Soi 


iding 
rce 


# of 
Teachers 


# Of 

Classes 


# of 
Paras 


E.S.L. j 


1 

Utile I 


' I 




" ■ 1 ./'^ 


Reading (English) 


P. S.E.N. 


2 


1.2 


■0. .- : 


Native 

Language (Spanish 


1 

) 


Tax Levy 


3 


1 each' 


0 


Math 




Tax Levy 


1 


3 


0 


Social Studies 




Tax Levy 




1.2 . 




Science 


Tax Levy ♦ 


1 


3 


0 



. TABLE 6 

Funding of the Non-Instructional, Component 







Area 




Funding Source 


Personnel 


Administration 
Supervision 


h 


Tax Levy .4 


Project ni rector/ 

Bilingual Progroin Coordinator 


Curri culum 
Development 




. Title VII 


Bilingual Career Specialist/ 
.Bilingual Guidance Counselor 


Supportive 
Serv1c%6/ 


Title VH-^ 


Bilingual Educational 
• Assistant 


Staff J 
Development 


1 — ~ 1 1 




Parental S' ^ J 

Community 

Involvement 







TARLC 7 

Staff rharacterljjstlcs: Professional and P^raprofesslonal Staffs 



Fuin€tlon(s) 


t Time 
Spent In 
Function 


Date 
Hired 


Education 


• ^' 
Certification A License 


Years of 

Monolingual 

Experience 


Yearis of 
R1 lingual 
Experience 


Years of 
Experience 
(FSL) 


Protect Director K 
Dlllnqital Pt*04|« Coord. 
(EnqllsH Teacher 
Spanish Teacher 


n.4 

n.4 

n.7 


Q/Ad 

a/7« 

9fH? 


Professional 
Diploma, Admin. 
Ph.D. Hot, System 
.B,A, Fpgllsh 
N.A. English 


NYS Administration 
and Supervision 
NYC Fngllsh MS 
NYS t 


Ifi HS 
HI HS 


4 

4 HS 


4 HS 


RlUnqual Career Sp, 
Bilingual (luld. Couns 


1.0 




H,A, History 

H.A. Social Studied 

N«A Guidance 


NYC social studies 
» NYS French. HS 
NYC RI1 Ingual Guidance 


14 HS 


19 HS 




(•S.U Teacher ^ ' ^ 


. l.n 


9/77 


ll«A, French 
n"«A« F«S«U 


NVC French HS 
NYC E.S.L. MS 


R HS 


•i HS 


S HS 


Rtolonv Teacher, 
R1 lingual 




9/79 


R.A, Biology 
H.A, Biology i 


NVC Science .1HS 
NYC Science HS 


?1 HS 


3 HS 




Mathematics Teacher, 
Bilingual 




?/ftl 


R.A. Spanish 
N.A. F.S^U 


NVC RIHngual Education 
NYS Spanish HS 


11/? HS 


I 1/i? HS 




Social Studies Teacher 
Blllngiial 


A.4 


9/74 


R.A, History 

M.A. IntK Relation 


NVC Social Studies HS 
NYS 


?3 HS 


3 HS 


? HS 


Social Studies Teacher 
HI lingual 




9/79 


R.A. History 

M.A. Intl. Relation 


NVC Social Studied HS ' 
NYS R1 lingual Elenfentary Ed. 
Social Studies JHS 


Ifi HS • 


7 MS 


S MS 


Spanish^ Teacher 
Bilingual 


n.? 


Q/79. 


R.A. Spanish 
R.A. Fngllsh 
'M.A. Fd. Sup. Ad. 


NVr Spanish HS 
NYC E.S.L'. MS 
NYS 


IR HS 

K4IS ] 


14 HS* 


ID HS^ 

■ '\-Z% 


Spanish Teacher 
Bilingual 


0.2 


9/Al 


i).A. Spanish 
M.A. Spanish 


HVC Spanish HS 
NYS 




' 1^ HS 




English Teacher 
B1 1 Ingual 


n.? 


O/BI 


R.A. I French 
M.A. F.S.L. 
Ph.D. Linguistics 


#*Vr French HS. 
NYC F.S.L. MS. 


n HS 


n MS 


1 MS 


Title VII Education 
Assistant, Bilingual 


l.n 


g/HH 




HFT Fducational Assistant 


in HS 


in HS 


? HS 


Title ! Fducatlon 
Assistants Bilingual 




9/79 




HFT Fducatlonal Assistant 


HS 


« HS 

i. 


3 MS 



IV. INSTRUCWOHAL COMPONENT 

ENTRY CRITERIA 

.. All ninth- and tenth-^ir^ade Hispanic surnamed student s^ are 
testiki fbr Engll^sh proflclen^ with the Language Assessment Battery (LABf 
and for proficiency In the native language with the Spanish LAB and 
La Prueba de'Lectura^ Students who fall below the twenty-first percentile* 
In En^ttsh and score a higher percentile In S0an1sh are eligible for the 
project* Parents of eligible students are sent Information about the 
program, invited to miset with program staff, and to give consent for . , 
their child's participation. ^ - , 

On September 3 and 4; 1981, a Language Assesisment and School . 

Orientation Program was held ta test, possible candidates and acquaint 

* * 

their parents with all aspects of the project* Over the two-day period, 
131 parents and students attended t^he program* 

PROGRAMMING * 

On the basis of LAB scores, students are Classified as either 
"Spanish-dominant" or "English-dominant" and are programmed accordingly* 
(Students whose English LAB scores fall at or below the tenth percentile 
are considered "Spanish-dominant," while thdse who score between the 
eleventh and twentieth percentiles are cl^sslfed as "Eng11sn->dom1nant*") . 
In "English-dominant" (Group B) program classes, English Is used for 



Instruction about 80 percent of the time; Spanish Is used about 20 perdent 
of the time* All tests and textbooks used In these classes are In English* 
Program classes with "Spanlsh-domt riant" students (Group A) use Spanish 
approximately 80 percent of the time and English about 20 percent of 
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the tine. All tests and textbooks .In these classes are>1n Spanish. If 
a group of students withlnitbese classes advances In English ppoflple'ncy 
more than the rest; It Is- separated and .allowed to proqreSs .^t Its cywn 
'pace witMi! the cjass'. ^ . « « 



The» C".E^O.B.S. project ^curricula are comparable with the 
acadenilc/reqular" Instructfonal level In.the njalnstream and^have been 



preparejdl for -only tne tenth-qrade le*el, since the majority of. quallfyinq 
students, are In that qridle^ If space lT available, ninth qraders '^^^^'^J^ 
the program's services-are irecru4ted Into the proqram and work on the 

* ' ■ *i 

tenth-^rade level. After coiiiftletlng the tenth grade, these students 
are enrolled In a program combining ninth- and eleventh -grade subjects. 
The^.^roject director has stated that such i ^rade Jump doesunot Jeopardize 
the student's learntng since the ninth and tenth grades do not contain 
sequential material. Fifteen nintti-grade students are enrolled In the I 
• proqram during 1981-19i32. ' . 

MAINSTREAMING 

Although project students are supposed to be autojnatlcally 
malnstreamed when they complete the tenth grade, they continue to be 
enrolled In E.S.L. classes until the sequence Is completed. The project 
assumes that the students will be reacly to enter eleventh-grade mainstream 
subject;-area classes after one year. In reality, students are re-tested 
with the LAB at the end of the tenth grade. Those scoring above the 
twenty-first percentile are malnstreamed. Those falling below may: request 
to.-be malnstreamed In the eleventh grade; re-take any courses they have 
failed in the bilingual pragram, while taking the /est of their courses 



in the mainstream; or, request transfer to a high school with a bilingual 
program f-or eleventh-grade students. |s[ee Table 8. for the number of students 
leaving the program, including ma inst/Mming.) Parental consent-is always 
s.ought before a student is placed in mainstream classes. 

FOLLOW -UP 

Because of the rapport estab||1shed duHriq their time In the 
proqram, many malnstreamed students continue to seek supportive and 
guidance services from the program staff* Students In need of reading or 
math assistance are often re-programmed for Title I or P*S#E#N* services* 
Studeints with special talents and aptitudes are plaiced In the college- 
bound or creative arts programs. Because many of tijese students wish to 
transfer to the guidance serylces of the new program, or to the mainstream 
counselor, lines of communication betwcfen the project's guidance counselor 

and the guidance department of the school have been established to provide 

• ' . ' ■ ' ' ' * 

Information on the student's background and abilities* 

COURSE OFFERINGS 

Classes In English as e second language are heterogeneous In 
'grille level; they contain students from the ninth through the eleventh 
grades* Eleventh-grade students who have been malnstreamed continue the 

■ ' i 

E.S.L. sequence until completed. Table 9 presents the E.S.L. offerings 
during the fa VI and spring. 



-21- 



TABLE 8 

Nufflbtr of Students Leaving the Program 
nurinq the 1^81-1982 School Year 



Rtason for 
Ltavlnq 


Grade 9 


Grade 10 


Grade 11 


Grade 12 


Total 


Ful ly 

na Inst reamed 


20 


35 


. 13 




68 


Discharged/ 
transferred to 
•altern. broqram 


1 




1 




2 


Graduated 








2 


2' - 


Truant 


1 


2 


1 




4 


Total 


22 


37 


15 


2 


76* 



^Number of students leavinq Includes non-Spanish speakinq LEP students 
who received partial services from the proqram. 



.Most students who leave the proqram are fully malnstreamed. 
students malnstreamed are In qrades 9 and 10. 



Most 
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TABLE 9 

Instruction In Enqllsh as a Second Lanquaqe / 
and Enqllsh Readi nq^ (Fa 1) and Sprtnq) 



FaVl . 
Courses 


Number of 
Classes 


Average 
Class Reg. 


■ 

Description 


Curriculum or 
Material In Use 


ES 11 


2 (A) 


25 


Beqinninq Level 


, Hoard or nducatTon 
E.S.l; Course 


ES 12 


2 (lA.'lB) 


25 


Intermediate Level 


Board or Education 
E.S.L. Course 


ES 13 


KB) 


28 


Advanced Level 


Board QT Education 
E.S.L. Course 


SDrlnq*" 










ES 21 


2 (A) 


25 


Beolnnlnq Level 


Board or Education 
E.S.L. Course 


ES 22 


2 (lA.lB) 


25 


Intermediate Level 


Hoard or Education 
E.S.L. Course 


ES 23 


1,(B) 


28 


Advanced Level 


Board or. Education 
E.S.O. Course 



All classes meet for five periods each week. - t. 

An audlo-llnqual approach Is used In these courses. 
^Readlnq^ wrltlnq^ qrammar, and usaqe are emphasized In these courses. 



Native Lanquaqe Arts 

Offerlnqs In native lanquage arts Include enrichment activities 
as well as emphaslzinq basic skills. In addition to using a standard 
Board of Education tex^, course books Ihclude those used In mainstream 
tenth-grade Spanish classes. Native language arts offerings In fall and 
spring are presented In Table 10. 
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tABLE 10 

Instructlqn In the Native Lan<)uaqe^(Fa11 and Sprinq) - 



Fall Number of Averaqe Curriculum or 



Courses 


Classes 


Class Reg. 


Description 


Material In Use 


LS 16 


1 (A) 


33 


NLA' T<t1e I\ 
LEP Proqiram \ 


Board of Education 
Publication 


LS 36 


2 (B) 


34 


NLA TUte I \ 
LEP Program 


Board of Education 
Publication 


Spring 










LS ?6-^ 


1 (A) 


'33 


NLA Title i , ' 
LEP Program 


Board or Ecfucatlon 
Publication 


LS 46 


1 (B) 


34 


NLA Title I 
LEP Program 


Board or Education- 
f ubl 1 cat Ion 



All classes meet for five periods each week. 



Classroom Observation 

The evaluator visited a natlve^languaqe skills class for thirty 
**Engl1sh-doininant'' proqram students (Group B)^ tauqht by the project di- 
rector. The^udents did workbook exercises (Spanish Workbook II > by 
Robert J. N^ssl and Bernard Bernstein* published by Ansco School Publfca* 
t1ons» 1969). Individually while the teacher moVqd around the- room check Inq 
the students' work. Individual students were then sent to the blackboard 
to write the computed exercises. The material was then discussed and 
corrected by the entire class. The students spok# In Spanish 100 percent 
of the tine among themselves and about 25 percent of the time when addfess- 
Inq the teacher. The teacher used Spanish 100 percent of the time for $ 
pedagogical reasons and English 100 percent of the time when speaking 
with the students. 



Content-Arei Courses 

Bilingual Instruction Is offered In both the fall and spring 
In mathematics, science, and social studies. Table 11 presents these 
offerings, as well as the number of classes offered each semester, the 
aferaqe register, and language use. All classes are held for five forty- 
minute periods a week, and all carry graduation credit. As previously 
Indicated, the curricula and materials correspond tq those In mainstream 
courses. 

« 

Mainstream Classes 

Bilingual program students receive Instruction In art and 
wilth the mainstream population. Students may substitute these requi 
courses with* health or p^^slcal education classes, which are also required 
for graduation. 

Native Culture 

The project has no separate content-area courses which deal with 
the native cultures of the students. Instead, native culture 1s Integrated 
In the curricula of the various bilingual courses. For example, spclal 
Studies courses highlight the role of Latin America and the Caribbean world 

In the history of the Americas.^ Cultural references are Interjected 

O 

Into the science curriculum Including life systems, the human body, and 
sexual reproduction. 

,1 • , 

I The mainstream curricula attempts tc^ sensitize non-Hispanic 

students to Hispanic culture. Ha1n$tream socjal studies courses contain 
units on the history and political systems of Latin America and specifically 
the role of Pir«rto Rico In American history. 



TABLE 11 

Bilingual Instruction in Content ^reas (FaTl and Spring Semesters) 



r. 



Fall 
Courses 


Number of 
Classes 


Averacie 
Class Reg* 


Language use 


Hours 


% of Material 

1 n w|Mf 1 f «ft 


Math Skills MS16 


1 (A) 


Oil 
34 


80% Spanish 

On# CmmI 4«h 

cin tnc| 1 1 sn 






Math Skills MS36 


2 (B) 


33 


80% Enqllsn 
zo% spinisn 


z:40 
in 


2n 


Biology BS16 


1 (A) 


34 


80% Sp«nisn 
Z0% Enqi isn 


2:40 
in 


80 


Biology BS36 


2 (B) 


33 


801 CnqHsh 
£UX bpanisn 


2:40 ' 
in 


20 


world 

History HS16 


1 (A) 


34 


SOS Spanish 
cvrh tngi 1 sn 


2:40 ' 
in 


80 


UorU 


2 fB) 


33 


80S EoglUh 
20% Spanish 


2:40 


9* 20 


Spring 
■ Courses 










r 

t 


Math Skills MS26 


1 (A) 


34 


80% Spanish 
20% English 


2:40 
40 


80 


Math Skills MS46 


2 (B) 


33 


80%^ngiisn 
20% Spanish 


z:40 
40 


20 


Biology BS26 


1 (A) 


34 


80% Spanish 
20% English 


- 2:40 
40 


.80 


Biology BS46 


2 (B) 


'"33 


80% English 
m Spanish 


2:40 
40 


>20 


Affltncan 

History HS26 


1 (A) 


.34 


80% spanisn 
20% English 


2:40 
40 


80 

■ — nr- 


AiMrlcan 
History HS46 


2 (B) 


33 


801 CnqlUh 
20% Spanish 


2:40 
40 


20 



■students are placed in "A" courses if their English LAB scores fall at or below 
the tenth percentile. Students placed in "B" courses have English LAB scores 



between the eleventh and twentieth percentiles, 



^ V. CAREER EXPLORATION COMPONENT 

IMPLEMENTATION , 

Once a student Is admitted to the C.E.O.B.S. project, s/he Is 
tested with the American College Testing (ACT) Career Expl o ration Program 
booklet and the JOB«0 battery . whIcW Identifies Job family categories. 
The Career Exploration Series Is then used to fociis on specific careers 
within the categories Identified by JOB^O, -identifying Income, level of 
educatlpn needed, and the possible Job opportunities In the future. 

A job profile Is then developed for each student reflecting 
the results of th* tests and a description orf^Job preferences. Each Job 
profile contains the following information: a Job intertst-level assess- 
ment; Job categorization and Information; a self -awareness Inventory; and 
the results of the ability testing from the ACT exams. Those Job areas 
where'a student falls Wtween the'slxth and tepth stanlnes are highlighted 
In the student's folder through a personal student profile sheet. This 
sheet was developfij) by thto project and Is Included as Apptndlx A. 

Students rece1ve\appropr1 ate employment Information on salaries, 
supply and demand patterns ,\ current and future opportunities, ^nd education 
regulrements through an exti^slve system of support, personnel including 
the college a^ylspr, the malrtstream Coope^at1ye Education Program advisor, 
the College-Bound Program advisor, and the state employment counselor. 
These resources are supplemented with guest speakers from colleges, 
businesses, and government agencies, fllmstrlps and cassettes, and the 
career educat^oi^ lessons^ Incorporated Into the content-area curriculum. 

» 
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Students also make field trips to local businesses and educational In- 
stitutions such as La Gudrdla Conmunlty College, Hostos Community Colleqe, 
* Columbia University, and Bronx Community College. 

Under this component, the program's career specialist develops 

* 

and demonstrates lessons In Spanish and English In each of the six content- 
area subjects once a month. This results In a total of 120 lessons 
developed during the school year. These lessons, *»h1ch are developed In 
cooperation with each subject-area teacher so as not to disturb the 
sequential WoW of the curriculum, reflect the lesson prepared by the 
teacher for the particular day of the demonstration. Each lesson relates 
particular job descriptions and availability to the lesson's subject 
matter. 

One of the program's- objectives for this component was to develop 
240 career education lessons over a two-year period. This objective has 
been met. In addition to the 120 education lessons developed last year, 
another 1^0 were developed during 1981-1982^ the last year of the projects 
According to the project director, these lessonis will continue to be .In- 
tegrated Into the'currlculum In future years, 

CLASSROOM OBSERVATION ^ 
- , -The evaluator observed a career education demdnaitritlofi In a 

' imthematlcs class, attended by ,24 "Spanish-dominant" studtntsJ^Srou^), 
The math objective of the lesson was to teach students the^e of graphs. 
The career education objective of the lesson* presented by the career 
specialist, .was Job requirements In the fields of marketing and distribution. 
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The .lesson ;i«sgan with a filmstrtp and recordinq wftlch p/resented 
a Hispanic man and woman engaged In automobile and catalogue sales. All ' 
dialogue was In Spanish. As the fllmstrip progressed, the careA* special- 
ist highlighted facts which required elaboration, clarified confusing 
concepts, and translated words and phrases into English as necessary* The 
lesson continued with 'a class discussion about the availability of posi- - . 
tions in automobile sales, the sales techniques used by the characters in 
the film, and products produced in Latin America. and ftold in the United 
States. The lesson ended with a handout which contained an English 
reading about Jobs in thfc year 2000 and a graph.' Thfe students read the 
selection, studied the graph, and answered questions postd by the ca/'ter 
sqecialist. Troublesome vocabulary was explained in context. 

J ■ * 

The classroom teacher observtd the lesson but did oot participate. 

Students used Spanish 100 percent of the time when speaking with each 

■■" ^ \ . 

Other and in exchanqes with the career specialist. Enqlish was used 
minimally in translating words and in the Enqlish reading. The lesson 
presented an effective Inteqration of lanquage, subject matter, and 

culture. The career specialist also showed sensitivity to the students 

\ ' 

in accepting their contributions to the discussion. 



t 



.lb. 



1 
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' ^ VK THE NON-INSTRUCtlONArCOMPONEllT 



CURRICULUM AND MATERIALS DEVELOPMENT ^.^- '--^f^:-'-^^'^^- , [ 

The production of career^ exploration materials l^one of the 

main objectives of the C.E.O.B.S. project. Ih addition to preparing 120 

career exploration Infusion lessons this year, the project has also 

translated the following materials Into^Spanlsh: . 

^he Harrington O'Shea Career-peclston Making Interest 
Inventory; \ . 



— tiafrteen units from the ACT Booklet oh Career Developmentt 
developed by ttf6 American College testing Proqraim; | 

—the JOB-0 Interest and Aptitude Inventory; ' 

< , - ^ • • ■ ■ . - . 
--the Major-Minor Finder; • 

— the Hlglf^chool Career Course Planner; 

— the mfd-term and flnaJ examinations for the social studies 
ami mathematics b1>1ngujal courses. " t 

The project has also developed a set of guidelines used this year for the 

preparation of all career education materials. (See Ai^endlx B.) 

The program has also developed a resource center'for teacher, and 
student use containing books» f11mstr1ps» cassettes, and other materials 

on E.S.L., Spanish, social studies, mathematics, science, and career 

* ■ 

education. The center also contains Instructional equ'^pment for class4 
room use Including film and movie projectors, a cassette and record player, 
and three typewriters. A list of the bilingual resource center's materials 
Is 'included as\)pend1x C. k 



\ 
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SUPPORTIVE SERVICES 



]^ In an Interview w1tl)*the evaluator, the assistant principal 

for guidance stated that the responsibility for qutdance for the program 
Students rests with the C*E*0,B^;5^; career specialist. He felt that thls-^ - 
was of greatest benefit to the students 1m.tlli program because o1« the 
rapport established between them and the career special 1s^» . 

The career specialist fs a licensed b111n<Jua1. guidance counselor* ^ 
one of the few In th6 Bronx* Thus his services are demanded, not only 
by the project* but by the other high schools In the area. Mis duties^ 
within t>)e school Include: Title VII bilingual career specialist; b1- 
lingual guidance counselor for the entire school; articulation counselor 
with the feeder schools In the area; responsibility for admissions for 
the entire school; and bilingual ^project analyst* ^ 

The career specialist conducts regular Individual guidance 
sessions to explore the educational Interests of the students* These' 
sessions average 12 dally and are Initiated by the student's own request* 
The career specialist' also conducts group sessions to Infor^ students 
about graduation requirements and to prepare students for college admission* 
career planning, and for employment or vocational training* Thjpse' sessions 
ar^held on the^verage of two per week and are conducted In Spanish 
and/or In English depending on the linguistic preference of the students 
attending* Frequent guidance sessions are also offered by tjie career 
specialist to the school In general In connection with. bilingual programming 



To coordinate the effort of guidance within the project with ' 
those of the guidance department in general^ the 'career specialist -d/ttends 
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the fol lo»»1fig~ roet1 n qs wtth member of that department: 
- ■ ■ :■ . . • >^ ■ '"^ . 

--once-a-sem^ster orlentatlpn -meetings to discuss diploma 
requirements and transcripts; . .. 

--monthly guldan^ counselors' meetings Whlch^^ Include discussion 
of .ln-house gulidance problems and outside guidance speakers 
' ^ (10 meetings were held tills year); 

--monthly guidance workshops (workshops are divided Into two 
groMps for discussion - 10 workshops were held this year); 

—monthly, meetings with the New York City Board of Education * 
Supervisor for Guidance to share borough-wide concerns (held 
at the* supervisor's office); 

/ ^ --i^pot conferences with the assistant prlnclpa^l for guidance 
on an as-needed basis; , ^ ^ ^ 

— ^w1ce-a-semester vtslts to mainstream classes to keep Informed 
of developments outside the project* - 

The career spetlallst Is also the bilingual /ind career representative of 
^v^the BroAx High S(fKool Guidance Counselor's Association* He attends the 
monthly meetings of this organization and shares the project's activities 

with the other members. 

. ■ " » . 

the asslstalrit principal for guidance has commented that the 
jo^Mveer special fst coordinates his efforts very well with the rest of the 
department in the areas of college counsel 1ng» career guidance* general 

guidance* and tfjjs use of outside resources* 

■ , . ... ' ■ J ■ 

The pro.lect dpes not /nake home visits due to a lack of personnel. 
Contacts with the family of program students are made by telephone calls 
..arid m\M, An ayerage of five phone calls are made daily to discuss absen- 
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teeism, d1sc1p1tne» and other academic problems/ Parents often call the 
program office themselves to discuss their children witfi the s^aff^ 

■ f ■ . • 

Referrals are made to outside agencies In response to specific 

problems. Ourinc) lp81-^^2, the following referrals were made in an/ 

effort' to assist, students and their families: . . 

—the Puerto Rican Family Services, for family counseling; 

—the ASTOR Child Guidance Clinic, for guidance services; 

—the Auxiliary Servfces for High, School Programi for-" 
students who are leaving the traditional school structure; 

^ ■ " 

—to local hospftals; 

--to job sites; — 

—to tutoring services; — 

—to public assistance offices. 

. The career speclallist Is assisted In his duties by the educa- *• 
tlonal assistant whos6 duties Include: Interviewing and advising students 
on f|fn11y and school problems; contacting students' families by phone 
to'dlscuss attendance problems; translating mateHals, which are sub- 
sequently checked by the career specialist; assisting' In classroom pre- 
sentations; correcting examinations; and clerical duties. The educational 
assistant does not make home visits, nor any outside referrals; If 
students' problems are beyond her scope, she refers them to the career 
specialist. 

mFF DEVELOPMENT ^ . ' 

During 1981-1982, the project staff.engaged In a series^of 
learning/activities Including monthly staff meetings, six training work- 
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shops, and tMelve special meetings for planning and program articulation. 
In addition, a workshop entitled, ""Blllngual/Blcultural Education In 
High SchooV* was presented by the career specialist to the entire school 
staff. This workshop has been chosen by the New York City Board of Educa- 
tion to be given as a two-credit cpll^ge course to satisfy both promotional 
and tncrement requirements. Agendas of the workshops, a list of the special 
meetings, apd the lett^er announcing the blllngual/blcultural workshop aire 
Included as Appendix 0. . 

PARENTAL AND COMMUNITY INVOLVEMENT 

A Parental Advisory Committee was organized to Involve the 
community and parents of program students In the activities of the project. 
Its main functions consist of recognizing the needs of students^ serving 
as resource personnel, to the project, Iserving as assistants In the class- 
room, and helping to support program activities through participation In 
the school's organlihtlons. Consisting of etght parents, the project d1- 
rector, the career specialist, and an average of $1x teachers and nine 
students, the committee met three times-iduring the school year (Septembef" 
30th, March 22nd and 23rd) to discuss, among other topics* the program i 
and Its goals, the role of parents and students In tbe project, student 
performance on standardized tests, and the many services available to 
program students. 

A fourth meeting was held on May 20th so that program students ^% 
and their parents could meet with the evaluator. Four parents and 17 
students attended. In general, parents expressed positive attitudes 
towards the program. Thc^y felt that the project has helped to Increase 



the studentS'V^blllty to spieak Spanish, to decrease students' truancy, 
and to Increase students' motivation to study, resulting In hlqher qrades. 
They noted that the career 'specialist Mas particularly helpful In assist- 
ing students j|d just to school. They also stated that since they could 
communicate with tochers and other stjaff In their native languaj^e, they 
\could better understand the school's demands on their children and the 
^oblems they were having with their classwork. The parents, however, 
did express concern that the materials used in the bilingual pr^qgram 
classes were b^low the grade level of materials used In their native • 

\ . . • ■ • Q \ ' • . 

counirles. 

Students also spqjce favorably of the program. They stated 
that the project offered them the opportunity not only to advance aca- , 
demlcally by offering content-area courses In Spanish, but to Itarn and 
to function In Enqllsh, The project also offered thew the chance to 
explore new careers and to realistically assess their potential -to enter - 
these career areas. The students also Indicated that the project needed 
more materials, that the mathematics, Spanish, and world history curricula 
were too simple, and that there should be more extracurricular activities.' 
They expressed satisfaction with the guidance and support services pffered 
by the program, and with the career-oriented field trips taken to businesses 
and universities. ' , . 

The program publicizes Its activities throughout the community 
by means of a newsletter, the mall, and word-of-mouth. However, con- 
flicting work schedules, familial respons1J)111t1es, and fear of travel 
at night have limited parent participation In program events. Nevertheless, 
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tht outreach attempts by the program* s staff have resulted fjn an average 
of IS to 20 parents attending the following events: four open-school 
events; parents^ conferences for different grades; College and Career 
Day; the Award Assembly; Puerto Rican Day; and Dominican Independence 

The project Is not IrrvoTved ,1n aduVt educatljonV Cfasses In _ 
E«S.U» ath1et1ts» typing, and G.E.O.^ preparation had been h^ld for. adults 
at the school up to January 1992. Plans are now being made id reinstate 
these activities In September. 

^.jr^ . . 

AFFECTIVE DOMAIN 1. 

Affective domain indicators f^r students point to the success 

of the program In s^sveral areas. The attendance rate of program students 

for the academic year Is 88.4 percent In comparison with 73.4 percent 

t 

for thtf school as a whole. Incidents requiring disciplinary action have 
been mlnlmiftl; only two program stgdents^were suspended during the year. 
The project has had no reports of vandalism Involving Its students^ Of 
the 67 stu^nts on the honor roll^of this year's graduating class, ejght 
students b^onged to the bilingual « program. 

, ■ * • 

In addition to fitid tMps to local buslnessts and.'iducatlonal 
Institutions Siich as La Guardia, Hostos» and Bronx Connunlty Colltgts and 
Columbia University^ program students have also participated f(i school-wide 
celebrations cofflmemorating ethno-cultural events and are ^ivis on many 
of the school's physical education teams. Female students also attended 
the "Conference for Hispanic Women In the World of Work." V * 



Finally, results from a pre- and post-examination of self- 
awareness measures prepared by the career specialist .and administered 
to project students appeared to suggest groWth in students' s^f-concept 
vis-a-vis their plans for the. future. ( 



^ VII. FINDINGS 

ASSESSHENT PROCEDURES. INSTRUMENTS^^ AND FINDINGS 

Th« following section presents the assessment Instruments and 
procedures used In evaluating the attainment* of program objectives. 
Eich objective^ w111 be discussed separately: 

Obtectlve 1. The assessment Instrument utilized for measuring 
the attalnrnent of objective 1 wai the Criterion Referenced English 
Syntax Test (CREST). There are three levels of the CREST; each level 
appropriate for students with beginning, Intermediate, or advanced :^ 
knowledge of proper English syntax. Scores on Levels I and II can range 
from 0-25, while scores on Level III range from 0-15. Extensive Ipfor- 
matlon on CRESt content areas and psychometric properties can be foi 
In Technltal Manual . New York City Cnollsh As A Second Language Criterion 
RefertnCjfd English Syntax Test. * 

The CREST was administered at the beginning and end of both 

A. I 

the fall and spring semesters. Tables 12-17 present the pre- and post- 
test results for each CREST level by grade during each semester. The 
mean difference between post-test and pre-test scores represents the 
average number of CREST objectives attained. An Index which expresses 
the numben)f CREST objectives gained per month was also compoted. 

Data were missing or Incomplete for 30 studemtij In the fall 
semester and for 27 students In the spring semester. Exaliilnatlon of 



Tables 12-17 reveals that an average of approximately onj CREST objec- 



. Board of Education of the City of New York, Division of High Schools, 
1978. 



t 



ERIC 



9^ • • 4ijl 



tlve ptr month was mastered by students Mho tMire tested on CREST Levels . 
I and II. The rate of mastery for students who were tested on CREST 
L#ve1 III was approximately one-half CREST objective per month. 

Insptctlon of the CREST Level III score distributions for both 
the fill and sprinq semesters shows that approxliiutely half of the 
students demonstrated pre-test mastery of 80 percent of the Level Jll 
CREST objectives. Sjjch a neqatlvely skewed distribution of scores 
places a ''cellinq effect" on CREST post-test scores since students scorinq 
hlqh on the ore-test have little, or no room to score hlqher on the post- 
test. Inspection of the CREST Levels I and II score distributions reveals 
a similar effect, althouqh to a lesser. degree. Approximately 30 percent 
of students demonstrattd 80 percent mastery of CREST Levels I or II 
objectives on the pre-test. In other words, the observed mastery rates 
probably underestimate the true mastery rate due to the "celllnq effect" 
observed across all three levels of. the CREST. 

Objective 2. The assessment Instrument utilized' for assessing 
the attainment of objective 2 was a st^ff-deve1x)ped test of Enqllsh 
readinq skills. The test Is composed of 100 reading problems which 
purport to test various Enqllsh-langjuage skills. The distribution of 
Item content areas were: 60 readinq comprehension Items; 10 vocabulary 
Items; 10 spelling skill Items; 20 grammar and usaqe skill Items. 
Scores can ranqe from 0 to ^00. Althouqh no psychometric Information Is 
available, scores on this test were observed ^o correlate In the ranqe 
of .20 - .40 with -the number of CREST objectives mastered (within Levels 
I, II, and III) In both the fall and sprinq semesters. Uhlle the maqnitudt 



\ 



of such correlitlons Indicates that scores on the staff -developed test 
and CREST are not equivalent,, they do Indicate that bd^th ffleasures are 
tapp1f)9 a similar domain. 

The staff -developed test was administered nt ^he. end of both 
the fall ah^d spring semesters. The parametric data for \pre- and post- 
test scores be found In Table 18. The majn sprlng-iipmestef score 
was observed t^be 3.4 items hlqher than the mean fall semester score. 
This difference w^ significantly greater (£.<.01) than or^ would expect 
by chance. 

Another 1ndex\)f Improvement, the effect size (iS; Cohen, 
1975) was computed by subt\act1ng the mean fall semester score from the 
mean spring semester score art^ dividing this difference by (the pooled 
within standard deviation. This computation Indexes the dcjgree of Im- 
provement In standard deviation units. Relative to their fk 11 semester 
scores, students were observed to Improve an average of .341 standard 

I ■ I 

^ - ' 1 

deviation (or 1/3) units by the end of spring semester. Wh^le this In- 
dicates a statistically significant degree of Improvement, the observed 
ES Index Is somewhat smaller than that generally ^considered tio reflect , 
"educational meaningful ness (-.5.0)." ^ 

Objective 3. The assessment Instrument utilized ton asseJsIng 
the attainment of objective 3 was a staff -developed test of nafelve 
^language arts (Spanish). The test was composed of 100 Items wnose content 
was distributed In the following manner: 60 reading comprehension Iteins;" 
10 vocabula^ Items; 10 spelling skill Items; 20 grammir and usW Items. 
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^ Scores can ranqed fromXp to 100« No psychometric data are ava11ab1> for 



this test. 



The native Ifanquaqe arts te^ti were administered at the end . 
of both the fall and sprlnq semesters. The paramet|r^l\: data for pre-^ 
and post-test scores can be found In Table 19. The students* mean 
sprinq semester score was observed to be 4.9 Items hlqher than their 
mean fall semester score. This difference was found "^toJA-i^^^^ 
qreater (p<.OS) than one would expect by chance. l^bweverU^s indicated 
by the low to mo^e^ate e?f^^ size (.^8), the deqrcja of Improvement Is 
somewhat lower th^n the usually accepted value of ^educational meanlnq- 
fulness.** 
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Objectives 4, S, and 6. The methods used In evaluating the 

attainment of objectives 4, 5, fand 6 were sufflclemtly similar to merit 

■ « 

discussion collectively. The percentage of program students passing 



biology (objective 4), history (objective 5)» and mathematics (objective 




^6) was expected toi)iQ^s1gn1f1cant1y higher than a randomly selected 
sample of 100 non-proqrarA stOtfentv^for^oth the fall and sprinq seniisters. 

The passinq rates for proqram and (^ompartsoQ^udents for 
each of these subjects can be found In Tahl/s 20, 21, and2^;^--A^i"11i'' 
pattern ii observed for all three subjects. The passinq rates for proqraoL 
students do not slqniflcantly differ froffl^tlte passing rate of the randomly 
selected comparison qroup during the fall semester^ Hoiwver, a hlqhiy 
significant difference <£<• 01) between the passinq rates of these two 
qroups Is observed 1^ the sprinq semester. What account^ for this 
pattern cannot be determined from available data although It ts likely 
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thit program effectiveness should 
become sufficiently acclimated to 



be mofe pronounced once students have 
the protiram e/ivlromnent* 



Ob.ieetlve 7. The attaliiment of objective 7 ms assessed by 
coMptrinir the attendance rate of proqram students (n-9S) w1t»i the school- 
*rlde attendance rate {n-2800). Since.the attendance rate for proqram 
students was InclMded In the schooJ^onlde attend^ance rate, a special 
procedure was used 1t» cowputlnq theMisu*f itaf1st1ca]l test for a slqnifl. 
cant difference between two Independent proportions/ The total number 
of students In the school was lowered by 95 In order to reduce deqrees ' 
of freedom. This reduces the likelihood that the null hypothesis will 
be rejected. Despite this conservative approach, the^iittendance rate 
fTSr proqram students was slqniflcantly higher (£<.01) than t^e schoolr 
wide attend^n^ rate for both the fall and sprinq semesters. 
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TABLE 12 



Results of tht Crfttrlon Refertnctd English Syntax Test 

Uvel I (Fall) 

NuAbfer of — 
-_^lvts Histtrtd . _ . Avtraq* Nuwibtr of 

# of .pinkest Post-test Mean Difference Ob.1ectTm'1<ni^tered 



9 


. „ 6 ' , 


18.8 (S.8) 20.3 (5.0) 


^.5 


. .46" '■ 


10 


20 


12.7 (6.2). 17.2 (6.1) 


4.5 


U36 

• 


11 . 










12 


1 • 


16.0 (-) 22.0 (-) 


6.0 


1.76 



TOTAL 27 .14.2 (6.4) 18.a7 (5.8) . 3.87> / 1.17 

^ V . . . * . 



TABLE 13 





Results of the Criterion Referenced English Syntax Test 






Level II (Fall) 




'» • 


Grade 


# of 

Students 


Average Number of 

Objectives Mastered 

Pre-test Post-test Mean Difference 

X (sd) X (sd) Score 


Objectives Mastered 
(per month) 


9 




15.3 (6.3) 19.9 (3.6) 
19.3 (4.8). 21.6 (3.1) 


i.6 


- h45 


10 


« " 


2.3 


.72' 


11 


♦ ' 9 


13:8 (6.4) 17.0 (5^) 


1:2 


.99 


12 


1 


20.0 (i) 21.0 (j^ 




.29 


TOTAL 


30 


16.6 (6.0) 19.7 (4.2) 


3.1 


.98 



/ 



•.44* 



TABLE 14 



Results, of the Criterion Referenced English Syntax Test 



Level III (Fall) 



r 



Grade 



# of 

Students 



9 

10 

U 

12. 



TOTAL 



Average Number of 
Objectives Mastered 
Pre-test Post-test 
X (sfl) X (sd) 



Mean Difference 
Score 



1 13.0 (-) 13.0 (-) 0.0 
3- 11.0 (3.p) 12.7 (-) 1.7 
5 10.2 X2.4) 12.0 (2.3). 1.8 



10.8 (2.4) 12.3 (2.0) 



1.5 



/ 



Average Number of 
Objectives Mastere(|l 
(per month) 



0.00 
.51 
.54 



.47 
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TABl»E IS 



Results of the Criterion Referenced English Syntax Test 
__Level I (Spring) 




lumler of 



# of 



Average Nun 

Objectiv(is Mastered ' Average Number of 

Pfe-test Post-test Mean Difference' Objectives Mastered 
X\ (sd) X (sd) Score (per month) ■ 



9 


5 


17.M5.4) 20.2 (4.0) 


-7-2.4 


.80 


10 


<s 

24 


14.8s\6.3) 18;5 (5.2) 


3.7 


' 1.21- 


11 






















............v.- — - 














TOTAL 


29 


f — - 

15.3 (6.2) \^8.6 (5.0) 


3.3 


'1.U' 






. \ 







TABLE 16 . 

Results of the Criterion Referenced English Syntax Test 

Level II (Sprlncj) 



Grade 



Average Number of 

Objectives Ma;stered 
I of Pre-teit Post-test Mean Difference 

Students X (sd) X (sd) Store 



Average Number of 
Objectives Mastered 



9 


5 


19,8 17.8 (9.1) 


-2.0 


-.63 


10 


6 


18.« (3.4) 21.2 (3.4) 


2.7 


r .95 


11 


7 


10.1 (5.9) 16.4 (4.3) 


6.3 - ^ 


^ 2.03 


12 


1 


^ 21.0 (.-) 23.0 (-) 


2.0 


.65 


TOTAL 


19 


15.9,(6.4) 18.6 (5.8) 


2.7 


.92 



\ 
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\ TABLE 17 






Results of the Criterion Referenced Engl Ish Syntax Test 








Lev^lv^ (Spring) . 6 • ; 




Grade 


4, of 
Students 


Objectives Mastered lAveraqe Number of-- 
Pre-test Post-test Mean Difference Wjectlves Mastered 
X /sdl X fsd) .Score (Mr month) ' ^ [ 




9 


5 


13;4 (1.8) 14.6 (.55) 1.2 .38 




10 


7 


10.9 (4.0) 13.4 (1.9) 2.5 .92 , 




11 
12 


5 
1 


12.2(2.6)13.2(2.0) 1.0 .33' ' ' " " - /.i ' 
13.0 (-) 14.0 (-) .1.0 .32 ' ' , • ^ 




TOTAL 


18 


12.1 (3.0) 13.7 (1.6) 1.6 . > .57 








% / 

0 


r 

• 




i 


* 

• 
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TABLE 18 

' ♦ » - • ■ - ■. - 

Comptrlson of Fall /Spicing Semester Scores orr ' 

/• • •" *"■ • '■ 
^aff'4Je'^Tppetf Test^drXn<^ 



Mean Correlation of T-test for ' •' . 

Mean Olff. Fall Score *rlth Dl.ff. Bet. k ^ a 

Sewestep .. Score (.sd) Score Spring Score Co rr. Scores ES*^ p" 

, Fell 1981 71.6 (10.9^ V ... * 



3.4(11.8) .38- 2*80 .34 .01 



,5pr1ng 1982 75.0 <10.l) 



•**Sprinfl.scor« - fall score. 
'^See text. 

^Effect size (see text). 

, f'All significance tests are two-tailed. 
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TABLE 19 r 

> ■ • . . * * 

• * ' *- • • • 

Con>arl4on of Fa 11 /Spring Semester Stores- on 
Staf>-tjevetoped Tes^^^ Skt1 Is (n-95)^ 



Mean 

Score (sd) 



Mean 

Diff.. 

Score/ 



Correlation of 
Fall Score with 
Spring Score 



T-test for 
Olff. Bet. ' • 
Corr> Scores 



ES' 



Fill 1981 69,8 (14.7) 

V. • 4.9 (19.6) .42 

Sprinq 1982 .74.7 (20.6) 



2.45 



.28 * .05 , 



•nata were tnlssinq for 1 (1 percent) of the prograoi students. 

h 

Spring score - fall score. . 
^See text. 

/^Effect size (see text). 
*A11 significance tests are tJo-talled. 




V , ■ 
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I . TABU 20 

Pfir^entaqe of Program Students afnd Comparison Group 
. , Passing Aloloqy I and Bloloqy II 

* ' " 'I 

Proqram Comparison 
Students Group . 

- ^SubjfetySimester (n »>91)^ (n » 100) % SL 

Biolov I • -69,0% 63.2% M NS 

Fall 1981 

Bloloqy II 93, 0% 68,5« 4,45 ^01 
Sprinq 1982 

) ■ . ' V 

*Oata were missinq for 5 (5 percent) of the proqram students. 
'^All significance tests are two-tailed. 



TABLE 21 ' . , 

Percentage of Proqram Students and Comparison Group 

' . .... ... ..... '_. ... - . . 

Passinq Global History and American Government? 



Subject /Semester 

Global History 
Fall 1981 

American Government 
Sprinq 1982 



Proqram 
Students 

■ 91)' 
52.0% 

92. Ot 



Conparlson 
Group 
fn ■ 100) 

55.2% 



58. 6X 



I £ 
.213 NS 

5.33 .01 



*Data were missing for 5 (5 percent) of the proqram students. ^ 
'^All significance tests are two-tailed* 



■A 
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TABU 22 



Percentage of Proqram Students and Comparison ^roup . ' 

__ - ............ -i ^ -.-^..-.^^ 

Passing Mathematics I and Mathematics 11 

• Program Comparlsof^' 
Students ^ Group 
SuMtct/Semester (n ■ 91 r (n » 100) z p" 

Mithtmailc^ I ' 55»qt 54.2% .07. NS 

Fall 1981 ^ , , 

Mathematics II 72. OX 57.3% 2.27 .05 

Spring 1982 



a 

*A11 significance tests are two-tailed. 



Data were missing for 1 (1 percent) of the program students. 
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TABLE 23 

) \ • 



Comparison of Attendance Ratefjor PrQqram;3tudents 
anrf Total School Attendance Rate Da r^nq 
Fall 1981 andSprInq 198^ 



Proqram Comparison 
Students 



Sub.lect/Semester (n « 95) 

Fall 1981 94.3%^ 
Sprinq 1982 90.5% 

h 



a 



Group 






(n - 2.80n) 






73.7% 


3.46. 


.01 


. 75. 


2.63 


.01 



^ata Mere missinq for 1 (1 percent) of the proqram students. 
''See test for special procedure used In computinq z statistic. 



^A11 slqniflcance tests are two-tailed. 
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. VIII. CONCLUSIONS AND RECOMMENDATIONS 
CONCLUSIONS * 



Based on the data collected, ft Is evident that tTie C,T.a,F,S. 
prtfgram at Evander Chi Ids High School I s adequately meeting fts program 
objectives. Program stu^nts are demonstrating significant Improvement 
In both Eni^Hs^ syrttax and reading skills and In, their oi«n native language 
(Spanish). In addition^ by the. end of the school year, a higher prppor- ; 
tlon of program students. were obsfrrved/to i)ass biology* history, and- 
mathematics than a randomly selected comparison group of 100. non-program* . 
students. Finally, tKe attendance rate for program students was observed 
to be significantly higher thln the school -wide attendance, rate for both 
;he fall and spring semesters, 

PLAN$\F0R4 THE FUTURE 

In an Interview with the evaluator, the principal stated that 
the presefrt efforts of the C.E.O.B^S. project will not be wasted with 
the explrat-lon of Title VII funding. The present project director will 
continue If) his role as coordinator of the bllljigual program for the school 
and bilingual classes will conttlnue to serve students In need of them. 
Bilingual guidance will continue to be offered by the present career 
specialist. 

The ffroject director stated that the efforts o/* the project' 
will. In a sense, be Institutionalized In the school. The expertise 
galYied by the teachers In the demonstration lessons, and the materials 
developed }n the last two' years will continue to be used In the tenth- 
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qradtf. classes after the Title VII funds have been exhausted. The director 
also stated that he is in a position to suppdrt not only the ninth- and 
tenth-qrade curricula, but to implement' i new caree^ pfeparatlon project 
for the eleventh and twelfth grades for which he has^ already submitted 
a proposal. 

Since this is the last year of program operation, recommendations 
focus on pribvidinq continuity for the present program population after the 
prpgraml'syend as well as for planning future^rograms to serve these students. 

1) Teachers should be encouraged to make every effort to serve^ 
Mi effective linguistic models in both Spanish and English as students' 
skills need reinforcement in both. An attempt should he made to recruit 
fully bilingual personnel to serve students in the classi*oom for the 
effective development of their linguistic and cognitive skills. 

2) An attempt should be made to assign staff members to classes 
within their area^of specialization or licence. Staff members teaching 
subject areas in which they are not licenced should be encouraged to 
develop their professional skills tn those areas by Participating in ' 
cofleqe courses or other^abpropriate training. 

3) Staff development activit'ies for both mainstream and bi- 
lingual faculty should continue to emphasize Hispanic culture and the 
specific problems of Hispanic bilingual students. 

In order to facilitate the evaluation of services to bimgual 
students in the ljuture it is also recommended that: 



/ 



4) instructional and non-Instructional oh.lectlyef be stated in. 
mtasurabU terms and 'appropriate criteria ht set to determine whether the 
'objectives have been attained; 

.5) where standardized tpsts are available, their use is to be 
encouraged fn the assessment of student achievement; 

6) a qreater attetnpt should be made to Improve the nuiibtr of 

program students who are teste;! on standardized tests. Approximately 

- . • • \a " 

one-third of the program students were not tested with the HREST in 1981- 



1982; 



7) an attempt should^ made to assure that student data are 



reported accurately; 

. . , \ ' ■ . 

8) students who demonstrate 80 percent pre-test mastery of the 
CREST Levels I and 11 should be post-tested on the next higher level. 

» • 
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Guidelines for Developing Career Education Cvirric\iluin: 

1, Attached are monthly time block sche3\iLes identified for 
^ the delivery of career education lessons' in Bilingual 
Program sub j feet areas. . 

- f ^ ■ 

A career education thematic approach vilJL emphasize aU. 
career education lessons, Vx. Capone will contact you 
one week in advance of the date he has scheduled for yow 
* particular class to participate in a career, education 
lesson, 

2, In the planning of a career education lesson, Mr#^ Capond, 
with your assistance as often as possilie, will use the 
lesson plan format designed for the 19SL-^ school year 

, career education program, the verbalist for developing 
instructional objectives, and: the bilingual methodology 
outline identified for each subject area, KIX these 
^ materials were given to the Bilingual Program staff last 

year, but new sets wilj: be d4.stributed at o\ir first 
teacher training meeting, * , 

3, • .Ms, Solano, our Titl.e VII educational assistant, will 

assist Mr, Capone in the classroom with aH career education 
lessons. If you have ary subject area tests or lessons vhich 
you would like translated into Spanish and "l^ed, please 
contact her for this service, 

4, Last year the primary matezdals used in ell career education 
lessons were published by the Regents Publishing CorapSry, Inc, 
They included film strips arid cassettes (in. English and Spanish) 
iA twelve job families. Please refer to the attached list^or 

" specific details. These materials will be used again as follow- 
tap lesson^ on the^curriculua developed during the 19S1-82 school 
year, , / ^ 
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This year, however, we will yunetf ate even more deeply into 
car^r exploration activities throu^ -Uie use of the f ollovzfag 
materials: 

a. Job-0 (Spanish and English) to identify specdLfic career 
planning activities, suda as~ ajnount of training aai 
education, self-awareness and self-assessment, career 
interests, career aptitudes (rapstly throu^ ACT and 
HarringtoVO *Shea) , and decision-:. laldng processing. 

b. Job-0 Dictionary — a resource on job title definitions 
and decision making information for career selection* 

c. Ki^ School Career-Course Planning ~ a resource for 
selection of hig^ scliool courses^ programs, etc* 

d* Dictiomtry of Occupational Titles ~ a resource on ' 
job descriptions qualifications > etc* 

e* E:q>loring Careers — a resource on job families, job 
forc^sts, income, supply and demand^ patterns, etc. 

f. Occupational Outlook Handbook — a resource on job families*, 

and specific occupations in each family, 'j[ob activities, 
/ educational requirements, etc« f 

gm EEZ-O — Exploration of Business occiqpations. 

h. CSH-0 — Exploration of Consumer Economics and related 
occupations. 

i. DAC-0 — E3q)loration of Design, Art, and Communications 
occupations. ' 

j. SCI-0 — Exploration of Scientific, I'lathematieal, and Health 
occupations 
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Each student vdll receive tv/eii'ty cexeer education lessons 
per term, or forty for the 19SL-82 ^school year. These 
lessons vdll be 'delivered, in the form of ei^t career 
education lessons in each of the five content areas, 
ill students in the ESJlProgf^ will receive ei^t 
additional career, education lessons. These lessons, 
however, wiU be designed tp. help the student , acqiaire 
knowledge^^and skill in the areas of (l) looking for a job, 
(2) writixig a r^sume'^ (3) completiiig standardized employment 
forms, (4) interviSSdng, and (5) writing business letters. 

Mr. Capone, therefore, wiH be responsive for developing 
and implementing^ one hundred and twenty career education 
lessons for the total Bilingual Program. The A Group will 
take forty, and the B Groip ei^ty. The ei^t career ^ 
education lessons for each of the five ESL classes vdH be 
combined into lessons schedtiled for a bilingual subject 
class and an £SL class at -^e same time. 

The ESSA Title ^VH workl6ad during September axA June is 
reserved for the processing of student programs^ LAB aid 
CREST language assessment for all LEP students identified 
for Hie Bilingual Program and ESL component, individual and 
groyxp guidance and counseling and interviews, parent meetings 
with respect to Consent Decree and USS classifications, and 
organizational planning andMevelopmdnt. , 

Ifonthly Teacher graining sessions held after school ftom 
2:15-3j15 wiU be resigned to introduce aU EllinguaL Program 
staff to all^csrfeer education materadls avallalple through 
ESEA Title^Vn funding, school-wide and coteaanity carelr 
education resources, and' Bilingual Career Exploration Resotipce 
Center facilities and equipment. 

' -I 
These meetings will also be used to identify .si:ecific organization 
and student problems and* possible solutions. Stud^t progress 
will also be a major item on the ageijda. All after gcljool 
meetings will be paid pet session activities. Checks ^'vttll^be ' , 
mailed directl^i to yoxar homes. jAny additional after school 
activildes you td.sh to participate In (e.g., qylturel affairs 
parties, parent meetings, career education lesson plan develop- 
mental ate.) win be psdA 4osr g^^^ion activities. ^ 
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'8, A Parent Advisory Conmittee is incslyded in the ESEA Title VTL 
Project. Its function vdll bjt -to contribute to the planrajSg 
of career education Issons^ and, general operational policy 
developed for the JSiSTlitle VII Project. AH staff members 
are invited to aiten^ these meetings on a per session basis. 

9« A Par^ent Work^jf component is also included in the project 
* andr^s designed to give the parents of our bilingual students 

^e opportunity to contribute personally to the development of 

^ career education lessons and materials* This idll be a paid 
^ activity on an hourly basis • * , 

10. The Bilingual Career ExjJLoration Resource Center, idll be 

located in room 118, and will serve as. the major meeting place 
for most of our career education activities • This center is 
a major component of otir ESEA Title VII Project! 

a. All subject area career education lessons vHX be conducted 
in this center* Therefore, please be sure that your students 
are Informed to meet you there on the day and period scheduled . 
1^ Mr. Capone. 

b« All after school Teacher Traixiing ^ssions will be conducted 
' at this facility. 

- All Parent Advisory Committee and Parent 'Workshops vdH meet 
at this resource center. Open school night and aftemooM 
will also accommodate parents to meet in this room. 

d. AH iguest. speakers from wit|iin axxi outside our school will 
make their presentations at tliis f^cilily. 

\ e. All after scliool^ cultural affairs parties will be sponsored 

by ESEA Title VH fujaiing and meet at the resource center. 

f . All Bilingual Prograr. and ESEi Title 711 staff will be 

encouraged to make rise of tl-J.s location for work or relaxation. 
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g« Students viU h^ve the opportuni'ty to assemble here 

as a supplement to tltSir lunch period (no food allowed), 
study period, or ary other free period durtog the day* 
One ESEA Title VH staff member will be assigned to the 

center whenever it is made available for student use* 

On specific days of the week, the resource center wiU 
be used after school for the purpose of eisslsting students 
in their Math studies (English and Spanish) , and RCT llath 
testing* VSr. McCann has given us approval for isuch use* 

With respect to organizational, student p^gramming, and 
instructional guidelines not inclxided in this dociunent, you may wish 
to refer tp the operations mamial I published during the 1980-^ 
school year, or request excerpts from it* 



Sincerely, 



r 




Dr* Vincent Saetta 
Project Director 




CCS Ifr* McCann 

A21 ESEA Title VII Stafi \ 
All Bilingual Program Staff 



^ October 13., 1983. ^ 



Bilingual Progrun 



wvcruer Cl'^Js llLf^i School 



Dr. V« SaetXA, Coordiix^ttor 



Quality of Materials and Techniques t 



1. ^lllnnual Techniques In Mathi 



Repetition Drills 
Substitution Drills 
Placement Drills 



Conversion Drills 
Expansion. Drills 
Reducatlon Drills 



2. Bilingual Techniques In Sclencei 



Main Idea 

Finding the F^cts 
Cause and Effect 



Comparison and Contrast 
^ Sequence 
Making^ Inferences 



Integration 
Drills 
Pictures 



Slides 

Dec lcs( Tapes) 

Movies 



Bilingual Techniques In Native Language (Spanish) i 

Language Experience Approach (personal experience) 
Linguistic Approach (pronunciation* Intonation* stress) 
Individualized Reading Approach (directed and non«dlrected) 
Skills Monitoring Approach (mastery skills and crlterion«ref ) 



U. Bilingual Techniques In Social Studies i 



Main Idea g 

Finding the Pacts 
Cause axid Effect 
comparison and Contrast 
Sequence 

Making Inferences 



Maps 
Charts 
Slides 
Tape Decks 
Movies 

T.V. Schedules 



Field Trips 
Guest Speakers 
Student Made Items 
Teacher Made Items. 
Work Shops 
Play Productions 



Bilingual Techniques In Intensive English i 



Phonetic Activities (oral practice and written word) 
Morphological Activities (parts of words and sound patterns) 
Orthofipraphlc Actlyltltles (letter and sound relationships » and 

letter and sound relationships only through Context olues) 
Semantic Activities (cognates^ roots* derivatives) 
Syntaxtlc Actlvltltl^s Cgrafflmaft transformation 9 functional 

grammatlc relationships » paragraphing* composition^ styles) 
Stylistic Activities (analyzing and ^classlf jrlng literary 

figures 9 elements 9 devices) 



6. ^lllngual Techniques In E3L Classes i 

Structural Pattern Development 

Vocabulalry Development 

Intonation 

Pronunciation 

Orlal Fluency 



Puerto Rlcan Scale 
Crlterlon«Bef erence Testing 
Picture Clues 
Music Involvement , 
Artistic Involvement. 
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lingual Techniques In Career Education i 

ent Guest Speakers y^. Carreras para BlllngUea Kits 

(Regents Publishing Co** Inc.) 



ommunlty Guest Speakers 
Field Trips to Job Sites 
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Teacher-Student-Parent Hades Hat* 



Bvander Childs HigK School 
John KeCanni Eriricipal 



Bilingual Program 



Dr« V» Saettai Coox*dinator 



Verbs to be used In tht? ronnal / 
ProgriUfr eouraes of atuJys . 

!• Simply Tisksi 

atterxi 

chooea 

collect 

^ccnplate 

copy 

count 

dafina' 

dascrlba 

daaijpiata 

Aefiot 

defferantiate 
diacriiainate 

^x>diatliiguish 

n. s^^^skllla$ 

aarranga 

attaoipt \ ' 

categorize ^ 

chart ^ 

cite 

circle 

classify' 

cccpila 

consider ^ 

dlagraa 

document 



C»r; of 



rue 1 .'1 objictives in Bilingual 



distribute 

duplicate 

find 

identify 

Imitate 

indicate 

isolate 

label 

liat 

mark ^ 

match 
name 
note 



find ^ 

fDllOW 

formulate 
g ither 
i'lcluie 
i temi 2e 
lj<fcate 
map 

organize 

qpiote 

record 



^in. Analyaia Skillai (deductive approach) 



EKLC 



analyse 
appraiaa 

coosbina 

ccnpara 

concluda 

contrast 

criticise 

deduce 

Tim Synthesis SkilL?: 

alter 
change 
design 
develop 
discover 
sj^and 
axtsnd 
generalise 
nodiftr 
paraphraaa* 



defend 

evaluate 

e3q>lainv 

formulate 

generate 

induce 

infer 

paraphrase 

^ctive appro ich) 

rredic: 
jTopc i e 
'ruesi i JM 
rearr'Ti :s 
r SCOT bine 
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reconfftruct 

regroup 

rename 

reorganize 

reorcie'' 



onit 

order 

place 

point 

provide 

recall 

repeat ^ 

aelect 

state 

tally 

t^U 

underline 



relata 

reproduce 

return 

search 

signify 

sort 
. suggest 
"support 

underline 

volunteer 



plan 

present 

aavt 

ahorten 

structure 

switch 



T, 



reorder 

rephnse 

restate 

restructure 

retell 

rewrite 
^signify 

simplify 

synthesize 

systamatisa 



Evander Childjs High School 
John KcCaan, Principal 




B£lifi£ual Program 



Or. V. Saetta, Coordinator 



Verb! to be used in the formulation of instructional, objectives in Bilinmial 
Progran courses of ^tudyi --uiftviaj. 



indent . 
outline 
print 
pronounce 
punctuate 
tca:l 
recite 
speak 



7. language Skills (all language learning) 

abbreviate { 
^ accent 

a^abetise 
argoa 

articulate 
eapltallzo 
adit 
hypanate 

71. Kathematical Skill*: 

add 

bisect 
calculate 
check 
compound 
compute 
count 
derive 
dovlde 
estimate 



extrapolate 
extract 
gvaph » 
groiq) 
integrate 
lntez*polate 
meas\u*e 
multiply 
number 
plot 



epell 
state 

aumniarise 

ayUabiefite 

transttte 

visrbanize, 
write 



prove 

reduce 

solve 



aquare 

subtract 
tabulate 
tally 
Verify 



V 



VII» Sciences 

calibrate 
compound 
connect 
convert 
decrease 
demonstrate 
dissect 
graft 
grow 
Increase 



TLVL. Social Studies s 



in 



insert 

lergtli 
liC^i. 
limih 

nuini^l^te . 

nurture 

operaU 

plant 

prepare 

reduce 



remove 
^place 

report, 

r«J3ct 

sot 

si)ecl:'y. 

etraii^itdn 

time 

transfer 
weigh 



SMeSiiS! Sr^?H''r*? ^ this discipline, inatructibaal 



/iPPENDIX C 

CVAim GHXLDO KKSI SCHOOL Jote Mo Gann, PrtnoipAl 

tlTLI VU-BCA 
CarMT fxploraUoo OpportunlUts for BlUnfttal 
Stiidanta 

Dr. V, 8a«tU. Projoot Director ^i^* ^"^Ia 



Ha. A. SdlJiiio 
illlngaai Id* AssUtant 



BILIMGUAL BPOURCT OPq» MATTCAia 
tfftruotional Mafrialai 



iMiiih/BLi ; 



Kay^dag in^tngl^i|h Haroourt, Braoa, Jovaaovloh 

Taachina Cng^ ^^ ^ y * g«o Qnd Languana A Bilinaual Ed. Light « Oaian 
Taaohina ttL at CUHY B. Gonaalas 

Word AnaXyaia.lP^aoUoa ' Uvala CAB Haroourt, Braoa, Jovanovloh 
Bujl^Ullna tagliah Skilla Mo Oougal and Littall 

, ♦ Taaohar'a Manual 
Handbook of tncUah Wairwiar 
Coaplata Cpuraaa In InEllah Dlxaon 
PraoUoal ConvaraaUon in tngliah I.H. KaU 
Word Attack Robarta 
M^yyn Afrioan Inaliah ^ R.J. Dixaoo 

Gradad fccaroiaaa in tnaXiah (Intaraadiata) |i»>n 
A-rioan rolktalaa I V. 0. Binnar 

Intamational FolktaUa I V. 0. Binnar , , ' 

Kaaantarr Baadar in KncUah R.J. Dixaw^ 

Ifay yaadina Salaotar^na in Inaliah R.^J. Oixaon 

Haath Handbook of KnaUah H.J. Chriat 

Ratdina Coaffgahanaion' W oricahop UvaX C Shoataok 

""Ull^lfill »g^rtioy R .-dial Raadina F.V. Bhankaan y 

T^fMd Tavicm and Taotoiauaa f^^ T«»»vinM Writing 81«on 0«rtaar . 

fl ^itlQn Workahot) . lothataln, Bay«:,MlapoUtano 

Qoigahanaiva ^^^^ Harold Latina v 

""nilM tri HT*^ Ocnifal, LittaU 

Trmiblaahootar It-H«>dina and «V'^r 7^11? T^*^ Wainbarf 
Word Sry Continantal Fraaa 

tnrti fti M T " I Haroourt, B^aoa, Jovanovioh 

^"* V? T'^ IMT*' ^^ir^y>^ ^^^^^^ Camaliaon 

7 J. 8£ST COPY AlffllMfltE 
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<»«fpTr T . ^^•^ BdbooX Supply Co. 

' WTII fr ^r*^ Afltivltl— for tht IndtPP fulfit Woric Pwclo^' I. WlUoox 

laaohlM For Toaorw AtowAti 

wy* tfflgld Lifratuw HaUlbarton, Minor 

2Mliih that v;ork» ' Scott a orotman 

ViyrklM wif^h Soundg lUchani A. Boninc 

T»ehing jgn gliah a Second Language f • M. of M. . N.Y^.C. 

Lado tmut for Boo!: 1 , ^i>^it *t'A«tori i^otort Lado 

Th^ Reading road to Writing Robort Pottor 

a>adin# and Virltlng'ikl lla for B«lnnlng Ltval BSt. Bd. of 2d. 

for HYG H,o, atudanf Bd. of Ed. 

T#aGhing gngliah a« a^ ^cond -Langtiaita Oiltmyntary 4 middlt ichool 

•ditiona) 2d. Of Ed. 

Raadln^ and ^ irltr^ Taaghlng iSnirllah (ESL) Par;t 11 Bd. of Bd. 
Turning i^oint - A colloctlon Of »hort filofraphlM I. Baakln 

an^l^iah Your I^n^uaga Sllvar Burdttt 

£dueation -(Lai^ Plani for th« Nawapapar in tha Claaaroom) 

Taaohar Trainaaa of Titla I 

Lado ;;orkbook j^^a 3 and 6 R. Lado 

- Lado Ttaohar'a t^lanual ' . * 

Ar^f^^r.m to 2r mmh VJorkbook ' Br«Ck«nrid«« 



Book 2 



Learning i^n cliah a« a Sacond 

f^a^ching li ^Li P«rat)«cti^a« and PractictA 

r.i^omLn.'r in En^liah Lftnmag^ 3killc^ 

L^orld iSngliih 1 wkbk A Lnanual 
Vmi^ Worlda "of Litaratura 
Dietionarv t^t Slang ^ Unconvn tional 2n.gli»h 12. Partrldf* 

f pietica Bool^ for tha Raganf Cotnpat^nev ^at An Raading S. Kaufman 

/ 



Whit« and Mairtln 

Stat a £d. Oapt« 
Finooohiarp & Lavanda 
Haroourtf 8^o«t Jovanovich 
Halliburton & Fdlkonav 
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jj_ joc1*1 .jtudlM I . 

Klatorla da La llumanldxi 'Doefco 1 & 2 
Llbro d> CfaiiMUlt* (Cl«ncla« syoclalM) 

.!^-olorlng iVm.rlflan CitizwahlD 
.\vei-.turao oi. la lilfltofta d» lorn li.U. 
liiiaatro Uundo 

'S xpiorlng t h« Hon-Wf m '^/arld 
Hutoria Antiwa y ^^U^^ 

ttT'T*"* "'"^ Hlatonr ' 
I jl . aolanca t 

niQlQgla Human* 



BlologU 

PfcthwMm-to Biology 



Ros«ll« ' 
S.A. Casals 
wubsro 
O'Connor & Goldbarg 
tlaslurd & Kslly 
Arrschsa & Aodriquat 

Schwartz O'Connor 
Gazoia BuiSt 9H IDialoBa«t Hadri* 
Garola Ihiis, SM tOlolooMf Mtdri 
Holt and O^Comiort Globa Ik. Co. 



Oihifo y LLamos 
S. Rosan 

OrobinCf Abrana & Moray 
J. Oxcnborn, xnoba look C^. 
J. OxantacB, Oloba look Go. 



IV. i^jQAQiilu 
' 11 Lltro Saoondo (Jforkbook In Spanish Zjraazs) 

yorktaQOk ;niinl>ah(Airst vaUr) 
Primar Libr ^/vorkbook ' 
^ntaroom (wkbk and Taachar's man.) 
Llfrr? Gonsulta 

piflQiQiario Modamo . gat>aiiol>Inalttt gn*liab^P«iii^ 
* Upivwraity o f ChioaMO, Spaniah/BnaUah - 
11 lananol Al Pia (Book I) - « • ^ ^ 

V. Matht " 
Ito^nta^C^watanoj Workbook . Wastsaa Fublishlas Co. 

^^fi^'LwJiulwp** Oarasr AppUoaUona), 

j(Tdpio traasU^ons ptovidad by Tltla VU ataff^- — ^ 

^*"Kl ^ ^!pSSUg ?st . praparad 'aatarials docuuatitad In mia m 'filas. 
and in addition for .^asourca Jantar usai 



Wassi and Bamst^in 

R.J. ilassi 
R.J« Nassi 
Amarioan 3ook Co. 
S.A a CiuBals 
Laroussa 
Carlos Castillo k' 0. Bond 
.Turk and Allan, Haatb and Co. 



qaraT i::yB\QP^tiQn iajiaa 

DAC-0,,.ifid-0, SCI-0, BlZ-0, C2R-C 
JOB-0 in English tad Spanish (1980 adit ion J 



.n.... s.niorstinA Program DooklttS (ACT Str i il ) Hngi-h j^J^jiJ^J-^y 

I TitL. Vll Staff) 

y^rws in y our lA^tuira 



a guida to application 

filiiiij 



Tltla VU itaff) 
kO booklat. 
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^^^^ COPY mmppjjr 



Orieunatlon fl Outlook Handbook 

i %rm Ufr to You (I.u«ui«a SkUlfl and 
tantoflM for'CatUnc a Job) 



for th« High 



kth •dltioi\ '77 ^ 
U.S. D«pt. of Ubor 

80-81 

U.S. D«pt. of Labor 1979-81 
LoofMa. Mm Tork 

tmmx of Curxlottlua DwalopMit, . 
toaxA of IduakUoB, Oltjr of Yoxk 

CtetaiQo^wy looka. Iho;'; Otaiotco ^^^^ 



For aaoh ptojaot ywr. tbm iroduotloo of 120 ^SSSh 
S «««t to 20 ItMon pl«,. for .Mh Of th. .ix 

CMhomtont .iSaWM »d fobu. on toxtte* unit mtolala «d MtliflUa.. 



1. 



1 Wa» strip Projwrtor 

X jm4* Ptojtotor 

: 1 IU4io«Ga0Mtttt FIa^ 

I ]l«<9ord ruytr 

1 16 m Novlt ?BoJ«otor 



K 



C. 3 Typ»iirlt«r» 



X 
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A. 



Careers for Blllnguals/Caxreras Paira Blllnguei 



/ 



Film strips and bilingual cassettes by the* Regent's Publishing Co., Inc. . are 
available In the following career areas through Title VI,I purchase. Teacher 
Guides and Master Copies trexc^s) accompany all" career aireast ^ 



Bilingual Career Area 

' ATts and EIntertalnment 
Health Seirvlces V- , 

Public. Services ' 
.Business and Finance' „ \/^; 
Cbmmunlcatlori 
Transportation 
Agriculture 

«» 

Manufacturing 

- \ 

ijConstructlon 

» Marketing and Distribution 
Education ^ 

Energ/ and Natural Resources 



Spirit Masters 

Resume Job Application ^ 

Besuine Job Afipiltcatlon 

Testing Regional Offices 

Resume Job. Application , 

Resume Job, Area / 

Resunve Ajppllcatipn . , 

Resume Jot Application 

Resume Job'- Application 

Resiume Job Application 

Resume Jab Application 

jgesume Job Application 

Resume Job Application 



Goals ^ ^ 
Evaluation ' 
Announcements 
E)cperience* 
Available 
Seidfcing^'a Job 
Seeking a Job 
Training Prog. 
Trailing Prog. 
Ans. Wa'dt Ads 
Job Inform. 
Job /Inform. 



References 
Requlremen'te 
Requirements 
Requirements 
' Requirements 
Answers Ads 
Career Areas 
Job Values, 
Job Values 
ti^f erences 

Job Values 



Portfolio 

Contacts 

Interviews 
Job Lpg 
Job Log 
, Job "Log 
Job Log 
Job Log 

0 

Job Log 



* This spirit master is in SpaniSfh. All others are in English, 
Translations will be developdtd in Sjpanlsh. 

Note I All film strips and cs 



^ettes come in Part I and Part II. ^ 
In addition, each caa^et^e communicates in English on one side an<i(Spatiish the other. 
The Teacher's Guide includes the cassette in English and Spanish for review. - 



L 



Why College? 
Cassette'^#l * 
Side 1^ and follow-up 

How to Choose a College? 
Cassette #2 ^ 
Side 1 . * 



The Judy <Baca Story 
Cassette #1 f ' 
Side 1 and follow-up 

The Earl Wilqpx Story 

Cassette #2 

Side 1 . V 
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The Chicano Perspective 
Cassette #3 * - 
Side 1 



THe Amy McKehna Story 
Cassette #J 
Side 1 . 



Notet 



I 
I 



Students In these classes axe members Of Group B Consent Decree classification • 'They comiounlcate mostly In 
English. Lessons should be developed prlmerlly In Engllshp with some :3panlsh language reinforcement* skills. 
Use the estabilshed lesson olan format and sheets Refer to all Instructional materials developed for lesson 
plan development (list of Instructional objectives, bllln^siiaut methodology and techniques , etc.) 



Be sure to Infuse all bilingual career exploration llssons Into the subject area'' lesson, unit. etc. ^ 

Establish specific dates and locatlor^ for lessonp with the s^b^ect etrea teachers. Give a orie wee^' notice. 
Use the Bilingual Career Resource Center as "often as possible.'. ^ 



\ 



Use "Audio-Visual Instructional Pro-ams** Insert fo^ lesson and follow-?u; 
J strip. ' 



tlNdtles for each csu^sette and ifllm^ 



iIMw^vli 



. - " APPENDIX D 

• BOARD •. OF • EDUCATION • OF • THE • CITY • OF i NEW • YORK • 

EVANDBfl CHILDS HIGH SCHOOL 
mo East Gun Hill Road 
Bronx, N.Y. 10457 . 

John MeCann. Principal i% 
•ESEA TiJIe VII (CEOBS) 



Or. Vincent Sia^a 
Projaet Oir«&tor 

" 654.343apJ 



Staff Development Activie^'" ^^Po^^' Bilingual 

6are«r Education Spacialiat 



Awiida 9ol«no, Bilingual 
Edueatidn Aaalatant 



TRAIIUNQ PROJECT (^J K^^) 



Pcrtlclpanta 


Oct. 


Nov. 


De 


Scejtta (19) 


2 


A. 


I 


Copjone ^^/)) 


2 




u 




•L 




1 




JL 






Lessen (19) 


1 




1 


Lericovdtz (19) 


1 




1 


Pei^oz (19) 


1 




• 

2 


Krins!<y (19) 


2 


2 


2 


MacConnack (I9) 


'1 




1 


Strch (19) 


1 




1 


Gittarman (19) 




r 




Valasquez (19) 
















Total: 


13 


10' 


19 


• • 

ParaT3roffesslr;>T»/iT 









rmxe Total 



Solano 
Cordero 



2 
2 

2 
2 
2 
2 

2 
2 



7 
5 
3 
3 



3 
3 
3 

3 

3- 



3 
3 
3 

3 

3 
3 
3 

3 
3 



3 
3 

•3 
3 



3 
3 



20 



_5 



36 




•JBOfi!r<0 • OF * EDUCATION « OF • THE • CITY • OF • NEW • \ • 



EVANDER CHILOS HIGH SCHOOL 
800 East Gun Hill Road 
BroiM.N.y. 10467 

* • » 

John McCann« Principal 



p«JI/inc«nt Saelta 
ProjMt Director 

654-3430 



ESJEATUIe VH(CEOBS) 



Dom A. Capojn 
Carter Eduqation 



e, auingual 

Specialist 



Awilda Solaho» Bilingual 
Education Assistant 

October 26, 1981 



Teacher Ti'aining V/orkshon ffl 



I Welcome to our Bilingual Career Resource Center, 

t«aohers new to the ^program and former friends •..^•••Dr. Saett 

- Mr. Capo; 

II Th« Bilingual Program at Evander' 

a present perspective 4 the future...; Dr. Saet 

Mr. Capor 

III The Title Vll prospectus, a review of calendar & 

guide sheetu prepared by Dr. Saetta, Coordinator Dr. Sae* 

IV Cur present program, the JOD-0 series and breakdown into 

career faniilies Dr. Saet 

' ' ^ Mr.' Cap'-.T 

At The development of the Individual' Student Career Profile [ISC^) 
B* A presentation of materials and methodology 

C. The Career Education Lesson Plan format .Dr. Sa t 

Spanish translation an(;i application • ^ ...... .lAr. Capor 

V Questions, Discussion ahd Interaction* among stai^jp... All Part, 

> ^ pante 



Thank you., 



con 



.1 



• BOARD • OF • EDUCATION • OF • THE • CITY • OF • NEW • YORk'« 

EVANOER CHiLOS HIGH SCHOOL 
800 East Qun Hill Road 
Bronx. N.y. 10417 

/ ■ • ■■ 

John McCann, Principal 

ESEA Title VII(CEOBS) ^ 

Or. VIncont Saatta Oom A. Capone, Bilingual 

Project Oiractor Caroer Education Spsciallst 

Awilda Solano, Bilingual 
AGENDA^ ^ Education Assistant 

11/30/81 

" . Teacher Training I'/orJcshop f^2 

week of 11/30-12/V81 

1. Review of Career Lco^ons thus far 
(including presentation of Regents 

Publishing Co. series) ivir. Capone 

2. Development of %hb Individual Student Career Profile, 
a composite oi inventory results on Interest and 
aptitude batteries prepared and administered in 

Spanish and English Dr. Saetta 

I Mr. Capone 

3. Follow-up lessons enphasizins the groupin.? of 

students acc6r\iing to interciJt arc-as Dr. oaetta 

\ uLr. Capone 

4. Bilingual Prograin/£SL update ^Dr. Sa^atta 

5. QtieiJtions and Discussion relevant to program progress All 

V • Participan 

. Thank You j] . 

HAPPY HOLIDAY SEASON TO ALLI . . /. 

ctit Dr. Saetta • 
Mr. Mc Cann 

All Bilingual. Program Teachers 
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• BOARP • OF • EDUCATION • OF • THE • CiiY • OF • NEW • YORK • 

EVANOER CHILDS HIGH SCHOOL 
600 East QuntHIII RMd 
Bronxt N.Y. 10467 

John McCann, Principal 

ESEA Title Vlt (CEOBS) 



Oc^Vlncant Saatta 
Projtct DIrfPtor 

684-3430 



Dooi Ar CapoMi, BUinguai 
Caraar Education Spacialiat 

Awilda Solano, Bilingual 
Education Aaaiatant 



2/19/82 



Tegcliar Training \/ory.ghoT3 jyl. rt^brLMry *82 



• 4 



!• OroetLngs aBd genoral introduction. 



A I 



ono 



Dr. Saatta 



2 m Distribution and Explanation of Titlo Vll Calendar and 

instructional oaterialsS propared by Dr. 3aetta.t Mr, Capono 

3, Leaaon plan formt and curzdLcul'uta for the t:?rin2 tarm lir, Capone 



4* Beviev of Career Sdxication objectives and the current 

Introduction to College for SillngiuiLn In the future«....Jlrtf Capone 



5. Questiona and Diacusaion rat the role of the Counaalor 

and. the PjUng ^i^i Claa3ea««««««..« ••f.Jir. Capone 

Dr. Saetta 



Thank ^u. 



• BOARD • OF • EDUCATION • OF • THE • CITY • OF • Nh 

' • • ■ ;'r . 

EVANOER CHILDS HIGH SCHOOL 
800 East Gun Hill Road 
Bronx, N.Y. 10467 * 

John MeCann.'Prinelpal 



IK • 



Or. Vlncont Saotta 
Projoct Oiroctor 

654-3430 



ESEA Title VII (CEOBS) 



Oom A. Capono, Bilingual 
Caraar Education Spocialist 

Awilda Solano, filingual 
Education Assistant 



A G E M D A 



Toaohcr Tr--inirr Sornior. f /< 2 



i 

1 

IV. 
V. 



'.:elc^;.;i^, to our ITJIV Titlo ^111 Tcachor Training Se^Mion 

AnaiySiS' Of the riai^th 19tii Bilingual Procr-in subject 
daca printouts, and student jj^tterrts of achievement 
sxid/(^T behavior problqir.^ 

Irjstractional plafi for Title 711 career e:q:loration 
activities during April end- !'ay 

Special Triirir. ; Froj b;fi-:ct \llQ'.;x'?cfi .'for ti:o 

Fublici i-on of ohr .^ijin'tual Pro^:;:a::, .;^.iidelinec :-nd 
couT'zo i^Jcriptions if/ ^r. Saotta a-J pro^'^/n tocchers 



Course of St^y rnodoli prepared by Dr. Saotta as a ^ 
guidelixna Tor prcporinrj 3ilin(jual Program courses of 
study 



nr. V. -3.. 
Opon Dice : 



Open Zlr.c 



BESt COPY WMUB^t 

Thank Youl 



2:15-5:15- 



• BOARD « Of* ^ EDUCATION • Or • ..c • arv"^ OF • NEW % YORK « 




EVANOER CHILOS HIGH SCHOOL 
800 East Qun Hill Road 
Bronx. N.Y. i04t7^ 



John MoCann, Principal 
ESEA Title VII (CEOBS) 



Dr. Vinctnt Sattta 
Projtct Dirtctor 

M44430 



Dom A. Capone, Bilingual 
Caratr Education Spaoliliat 

Awllda Solano, Biiinguai 
Edutiation Aaalatant 

^ April 28. 1982 



Teacher Training Workshop 
Agenda 



1. Review of Course ^of Stuly course descriptions - Dr. Saett. 

(Identification of specific skills for each course, ^ 
f ^yn f torn areas of unit planning) 



2« Model of Course of Study outline 

(High School Office outline form) 

3« lUtarlalc developed to date for each course by 

Mch Bilingual Program teacher • 

k. Integration of oxlstlM d-^^artnont Course of 
Study (e.^j., Global Hdatory 2, American' Hi story t 
Biology) into Bf^lingual Pfocrain courses 

5. Bilingual Program courses for which Oourseo of Study are 
to be writtbni ^ 



Dr. Saetta 

All Partlclpanta 

Mr. Capone 
Mr. Capone 



Intensive English 
Native Language Arts 
Pundanentals df Math 

Bioioor 

Global History 
Aaerican History 
Language Skills (B) 
Language Skills (I) 
Language Skills (a) 



ES16-26 


£336-^-^ 


LS16-26 




.MS16-26 ' 


/ MS36-46 


BS16-26 


8336-^*6 


HS16 


HS36 


HS26 




E3U 


ES21 


ESi2 


BS22 


ES13 


ES23 



BE^ COPX AVAIUBLE 



lfot«i with reBp«ct to Item k, specific -units, pages, (etc. 

atre. to be attached to the existing department, dnjiirses 
of at\i^ outllrteS. These specific units and exerblaes 
• snould reflect work actually done In tjie' textbooks- used 
In the MUnguai courses. ' 



Thanl/^ou, 
^ D^^ Capone 
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• BOAIfl^^ OF • EDUCATION • OF • TH£ • CITY • OF • NEW • 



Qr. Vincent Saotta 
Project Oiroctor 

654*3430 



EVANDER CHILOS HIGH SCHOOL 
nCQ Eattaun Hill Road 

John MeCdnn«.Prlndptl 
E3f:A TJtIo VH (CK09S) 



Oom A. Cappnt, BiH 
C«r9er Education Sj 

Awildt Sotano, 9Uii 
Education Atff ata 

. May 27, 



May Conference 



^eacher-Trainln/; V/ork.^hop 



!•/ Collection and review of course of study outlinea. Dr. Si 

Mr. C 



Z. Peview of elements of co^orso of atudj' outline3| 

questions anddi.:ou33ion re; preparation, > djr.prcvements for 

ntx\ acmes tre etc Dr. Sijiatta.^Bf^' 




particd|iint3 

3. Title \11 Career Sducation and Bilin.^ual Pro-am outloek all parraSip&nts 

4* Farewell trntli September, . Kappy Sumner "to all, 

Thank you for you coopexjation..,..., V 

• <- 

. i COiSE AVAILABLE 
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• BOARD • OF • EDUCATION •. OF • Tf<E a CITY • OP • NEW • YORK • 



EVANDER CHIL0$i4t€lhl SCHOOL 
tiOO Eant Gun Hiit Hottd ' 
8'rorx, \.Y '*rjir,7 

John MctSann, PrinApal 



Df. Vtnf«nt Saflttp 

Project Diieclof 

^ 654 3430 



cSEA ntie V!l (CEOBS) 



IQi 0-81 



Oom A. Caponc, Bilihguftl 
Ci*/^oj>i Cjucatlcn SptetaUsi • 

Awilda Soiarto, BMiiflual 

EdMCctton Assistant 



Special Meeting Participation by Title VII fitaff 



Date 

October 7 
October 10 
October 28 
October 22 
October 23 
November 3 
November 9 
November 18 
Novembdir -18 
December 1 
December 10 
December 3 
December 17 
January ^ 
January 10 
January 20 
January 29 
February 18 
February 23 
February 24 
March 9 

March 13 
March 30 
April 2 
April 6 



Title VII Staff 

Dr. Saetta 
Dr. Saetta 
Dr. Saetta 

Mr* C|ipone/Mfl. Solano: 
Mr. Capone/ Ms. Solano 
Dr. Saetta/ Mr., Capone 
Mr. Capone ^ . ^ 

Mr. Capone 
Mr. Capone 

Mr. Capone and Parents 
Mr. Capone and Students 
Dr. Saetta 

Dr. Saetta ajid ESL Staff 
Mr. Capone 

Dr. Saetta/Mr. Capone 
Mr. Capone • 
Mr. Capone 
Mr. Capone 
Mr. Capone 
Mr. Caponft 

Dr. Saetta/lMr. Capone 
Ms.Colitno 

Dr. Saetta/Mr. Capone 
Mr* Capone 
Mr. Capone 
Mr* Capone 



.81- 



Activity and Organlga^on 

OBE " Role of Project Director 

OBE- Special Tax Levy Allotment, and Testing 

Title I/PSEN Funding Requirements 

OBE- Title VII Project Staff Orientation 

OBE- Bilingual Instrudtional Approaches 

ECHS- Guest Speakers* on Bilingual Education - 

OBE- Career Education for Handicapped Students 

Board of Ed., Main Hall- National Career Wdfckshc 

Local Colleges- Written Communication 

Impact Institute- Parer^l^j Workshop 

Columbia University, Math. Careers 

Title l/PSEN CrMt Testing Requirements 

Title l/PSEN ESL Training Sesfion 

ECHS- Special E7ducation Career Skills iProgram \ 

District 8- Bilingual Materials and Instruction 

ECHS- College Continum Project Orientation 

Articulation Counselotr- IS \^ 

Bronx Uperlntendent Office- Guidance. Mm ting 

Open Doors- Career Education guest speaker at EG 

ASPIRA- Career Education guest speaker a* BOHS 

State Education Department-PrelimJ.n«ty Hispanic 
Parent's Conference (World Trade Center) 

District 2- Chinese Children's Festival 

ECHS- Career Day Planning Committee 

ECHS- Guest spea ker at Social Studies Law Glass 

United Nations Delegate Loung;p-Guest Speaker 

' q BEST COPY AVAILABLE 
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• OF • EDUCATION * OF • THE • C!TY • OF • 

€VANDER.CHJLOS HIGH SCHOOL 
80O East Qun Hill Road 
pronx. N.V. 10467 

' Jol^n McCson, Prlficlpai " 



NEW • YOfliT* 



Dr. Viocertf Saetta 
Project Difpctor ■ 

6543430. 



1980-81 



•April 29 * 
Aprli 21 
April 29 
June 18 
October 2k 
February23 
April 27 



Title. VII Staff 

'Dr. Sadtta 

Dr. Saetta 

' Mr. Capone 

Mr. Capone 

Mr. Capone and Students 

Mr. Capone- and Students 

Dr. Saetta/Mr. Capone 
and Students' 



ESEA Title VI! (CEOSS). ^ ^ • 

f • ,Pom A. Capont, BiHnguit 

. . C(ire/)r Education SpMlaltot 

Awild.^ Solano, Bilingual ' 
; . ^ r » Education Asaistijnt . 

Activity and Organization ^ 
Board of Education, High Sehool'ProJaota CD/LAU 
OBE- Career Education for the LEP^ studant • 
CUNY CASE Institute- Career Conferanoe 
Columbla-Esca Alllpiica of Italian Teaohera 
Artleip-ation Counselor- IS 1^ 
Articulation Counselor.- 
Articulation Counselor- 131^2 



Date 











October l6 


Br. 


Saetta 




October 2? 


Ht. 


Capone 




November 6 * 


Mr. 


Capone/Ma . 


Solano 


November 19 


Mr.. 


Capone and 


Studen'ts 


November 18 


Dr. 


Saetta 




November 


Dr. 


Saetta/Mr. 


Capone 


January 2? 


Mr. 


Capone 




March 3 


Mr. 


Capone/Ma . 


Solano , 


March 12 


Mr. 


Capone/Ma . 


Solano 


November 11 


Mr. 


Capone 




December 1 


Mr. 


Capone 




March 23 


Mr. 


Capone 





19_8l-82 ^ • ^ 

Activity and, Organization 

Title l/PSEK ESL CREST Taatlng Requirenanta 
National Council of Bilingual Eduomtion, ^ , . 
LIU- Thifd Annual Hiapanlc Par6int*a Goinfaranca 
American Huaeum of Natural Hlatoxy-- "Bl Jlbaro" 
Title l/PSE» ESL ^CREST Taatlng Raqulramanta 
Bronx Superintendent Office-' Chaptar 53 Taatlng 
Budiness Education Career Day- Guaat Spaakar 
Preliminary Planning for itlapanlo Parent QonfaM. 
PrelliAlnazy Planning for Hiapanlc Pcrmt Gonfara; 
Articulation Counaalor- IS 144 
Articulation Counselor- ECHS all Faadar Sohoola 
- Articulation Counae,ior-l43, 142, I13i 135 ; 



^Agendafi and Mnutaa and bthw .materia la are located in 



tie VII Project fllaa. 



. BOARD . OF vIjJUCATION • OF - THE • CITY • OF • NEW • YORK ^. 

' '"' EVANDEirCHILOS HIGH SCHOOL ' ? 

800 EMlQun Hill Roid 
Bronx. N.Y. 10487 ' » ^ 

John McCann, Principal, f ' 



ESEA Title VIMCEpES) 

uwMftfiMM. Dom A Capon*. Bilingual 

Of.VInctntSaaMa Caiwr Education SpacJalW 

Proltct Diraetor ^ . , 

654*3430 . Awrilda Solano. BillnlBual 

Edueation As9latant 



•/.r.>^v nota '^ild lafora your teachaQc? *nd paraprofeaisionala that an 



.ill bo Given no:rt': tosa at Svander ChUdi H.S. The coursji is for J cx^«^ 
/ill s*tlafV both pronotional and <ne!fnant raomrcmant?. ; . 

^ t!harouih May. * . - 

' For tJ^ose Intere'ated In alining up, ploaao contact to. D.A. Capone,. 
Instructor at the^s^bove address oi* talsphona n'ombor. - 

Thar.;c..:-ou for your tine, Interest 'and concern on behalf of the nrof-j-ralonal 
^('.ucation Board of Education Staff aeabars. ■ ^ ^ ' . 

, Very Truly Kurs, 

Approved, m/. John »c Cann, Principal / ^ . 

' Principals of Coluahus. Truman- and Roosevelt and Dodga ikgh Schools. 



It 



"EMD OF DOCUMENT" 
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